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Key Recommendations 


ə The Right to Education should be justicable. The Central Government should 
provide the bulk of the needed funds and legislation should include a schedule 
of norms and standards. 

@ Vocational Education should be entirely under the Ministry of HRD 


@ Create 1,500 universities by 2015, diversity sources of financing and ensure 
access for all deserving students. 


ə English should be introduced along with the first language, in Class | and 
graduates with high proficiency in English should be induced as teachers. 


ə Set up a national commission to prepare a census of all libraries, revam; 
libraries and information scinces eduction, set up a central liabrary fund, an: 
facilitate donation and maintenance of private collections. 

ə Establish a National Translation Mission to develop translation as an industry 
and better project Indian languages and literatures within South Asia anc 
outside. 

@ Independent Regulatory Authority of Higher Education to be set up. 

ə Public universities will be allowed to use available land and source of finance. 

ə 50 national universities to be established. 


ə Universities will have to upgrade curricula at least once in three years 


ə Rs. 1,000 crore central fund to upgrade libraries. National Commission on 
Libraries will be set up. 


ə Universal education will cost between 8 per cent to 2.5 per cent of GDP 


_ @ Setting up of an independent regulatory body to monitor standards and 
degrees. 
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It is my privilege to note a few lines about one of the academic 
activities of the Institute of Advanced Studies in Education, David Hare 
Training College. 


It is worthy to be mentioned that a three day Seminar cum Workshop 
on “ Quality Teacher Education” was organized from 25 to 27 March, 2007 
under the auspices of the Ministry of Human Resource Development, 
Government of India and the Department of Higher Education, Government 
of West Bengal. 


Participants in the Seminar cum Workshop from different teacher 
education colleges of the state shared their experiences with the resource 
persons. 


Interested persons will certainly be benefited with the proceedings and 
papers contributed by the eminent educationists. 


I convey my heartfelt gratefulness to all of them. 


Institute of Advanced Studies in Education, since its inception, have 
been organizing different educational activities. But this type of publication, 
particularly on the eve of the centenary celebration of David Hare Training 
College, is surely a landmark in the field of teacher education. 


Our endeavour will become fruitful if persons associated with education 
at various levels accept it as a pathfinder. 


Dr. Pronab Krishna Choudhury 
Principal 
David Hare Training College 
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Government of West Bengal 
INSTITUTE OF ADVANCED STUDIES IN EDUCATION 


DAVID HARE TRAINING COLLEGE 
25/3, Ballygunge Circular Road, Kolkata-700019 
Phone No. 2486-4848 


PROGRAMME 


THEME OF THE SEMINAR-CUM-WORKSHOP : ‘QUALITY TEACHER EDUCATION’ 


First Sessi 


25-03-2007 9.30 a.m. to 11.00 a.m. REGISTRATION 


11.00 a.m. to 11.10 am. INAUGURATION 


11.00 a.m. Inaugural Song 

11.10 a.m. Felicitation to the Chief Guest & other dignitaries. 
11.15 a.m. Welcome address by the Principal, DHTC. 

11.25 a.m. Inaugural address by the Chief Guest, Dr. K.K. De 
11.45 a.m. Key note Address by Prof. Mrinmoy Bhattacharya 
12.30 p.m. Speeches by the Special Guests 


® Kalyan Kr. Dutta 

® G. S. / President-CUTA 

@ G. S. / President-WBCUTA 

@ G. S. / President-WBGCTA 

@ G. S. /President-All Bengal Principai’s Association 
® G. S. / President-ABTA 

@ G. S. / President-ABGSTA 

@ G. S. / President-Head Masters’ Association 


1.20 p.m. Vote of Thanks 
1.30 p.m. to 2.00 p.m. LUNCH BREAK 
4 
B ESSION 
2.00 p.m. At Section ‘B’ Hall-Annual Reunion of Alumni 


Association of David Hare Training College 


2.00 p.m. to 3.20 p.m. 


3.20 p.m. 


3.30 PM. TO 5.30 P.M. 


3.30 P.M. TO 5.30 P.M. 


DATE TIME 
26.03.2007 10.00 a.m. — 1 P.m. 
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At Section “A Hall 

1, Teacher Education-Emerging issues and Challenges : 
Panel Discussion on 

(a) Sarba Shiksha Abhijan & Teacher Education 


Speakers : 
@ Prof. Sanat Kumar Ghosh 
@ Prof, Subhas Chandra Chakraborty 


TEA BREAK 


Panel Discussion on 
(b) National Curriculum Framework 2005 & 
Preparation of Teacher Education 


Speakers : 


@ Prof. R. N. De 

@ Prof. J. B. Dutta 

@ Prof. Shakti Patra 

@ Prof. Satyabrata Dutta Choudhury 


SEC.-B-HALL (Ground Floor) 


Workshop-I 
(a) Curriculum F k & Certificati 
Speakers : 
@ Prof. B. C. Das 
@ Prof. S. K. Sarkar 
@ Prof. P. K. Charkraborty 


(b) Linking Teacher Education With Oti snail 
Speaker : 

@ Prof. Satyabrata Dutta Choudhury 
(c) Relevance of Teacher Education in Higher Educatio i 


Speakers : 
@ Prof. Debaprasad Benerjee 
@ Prof. Tapas Mitra 


O 


val 


26-03-2007 


1 p.m. - 2 p.m. 
2 p.m. - 3.20 p.m. 


3.20 p.m. - 3.30 p.m. 


3.30 p.m. - 5.30 p.m. 


5.30 p.m. - 6 p.m. 


10.00 a.m. - 1 p.m. * 


1 p.m. - 2 p.m. 


2 p.m. - 3.20 p.m. 


3.20 p.m. - 3.30 p.m. 
3.30 p.m. - 5.30 p.m. 


5.30 p.m. - 6 p.m. 


When the real history of India will be unearthed, it will be proved that as in the 
matters of religion, so in fine arts, India is the primal guru of the whole world. 
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LUNCH BREAK 
Workshop-I Continued 
Tea Break 


Group Discussion (1 & II) (At ‘A’ Hall) 
& Interaction Session 


Cultural Programs 


SEC. A-HALL (ist Floor) 


Workshop-II 
Capturing Innovative Practices/Promoting Research in 
Teacher Education 


(a) Action Research 


Speaker : 
@ Prof. K. K. De 


(b) ICT in Teacher Education 


Speaker : 
@ Dr. Mili Das 

(c) Dissemination of Innovative Practices 
Speaker : 


@ Prof. Ujjal Kr. Bose 


LUNCH BREAK 


Workshop-II Continued 

Tea Break 

Group Discussion (1 & II) (At ‘A’ Hall) 
& Interaction Session 


Cultural Programs 
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Date Time Schedule 
27-03-07 10to 11-15 a.m. Workshop I & II continued 
11-15 to 11-30 a.m. Arrival of the Hon’ble M-I-C /Higher Education, 
Govt. of W.B. 
11-40 to 1.00 p.m. Felicitation of the Chief Guest, Hon’ble M-I-C. 


Welcome Address by Principal 
Brief Report of the Rapportier 


Inauguration of DHTC Website launched by the Chief 
Guest Prof. Sudarshan Roy Choudhury, Hon'ble M-I-C, 
Higher Education, Govt. of W. B. And speech by Prof. 
Harendranath Bhattacharya, G.S—WBGCTA. 


1-00 p.m. . Vote of thanks by Sri Samir Kr. Chakrabarti 

1-00 to 2-00 p.m. LUNCH BREAK 

2-00 to 3-45 p.m. Workshop continued, Group Report, Interaction Session. 
3-45 to 4-00 p.m. TEA 

4-00 p.m. Valediction programme and distribution of certificates. 


Valedictory Speech by Prof. Subimal Sen, Vice-Chairman, 
Higher Education Council, W.B. & Prof. Mita Banerjee, 
Head, Dept of Education, C.U., Dr. K. K. De. Vote of 
Thanks. by Co-ordinator Dr. Subhas Ch. Bhat. 


Think that the whole work is upon your shoulders. Think that you, young 
men of our motherland are destined to do this. Put yourselves to the task. 
Lord bless you. Preach the new ideal, the new doctrine, the new life. Preach 
against nobody, against no custom. Preach neither for nor against caste or 


any other social evil; preach to let “Hands off” and everything will come 
right. —Vivekananda 


SEMINAR-CUM-WORKSHOP ON “QUALITY TEACHER EDUCATION” 


Present Perspective of Quality Education: 

Quality Education in our schools essentially takes into account the following perspectives - 
Changed social context and societal needs. 

Globalisation impact. 

Quality of school education as the direct consequence and outcome of the quality of 
teachers and the teacher education system. 

Changes in technology as used in teacher education. 

Life long education. 

Multi disciplinary approaches. 

Regional imbalances in education. 

Language development. 

Pedagogy of the Indian oppressed. 

Value and moral education. 

Continuation and integration of different stages of learning. 


OK HHH KK yy 


Quality Teacher Education- Its Model: 

Quality Teacher Education should be modeled to disseminate “The Quality Education” in such a 
way that it takes into account Pedagogy of the Indian oppressed, curriculum evaluation, rural-urban 
disparity, empowerment of the student, reconstruction of the student’s knowledge, indigenous method 
of teaching, curriculum transaction, evaluation of learning outcome through grading system. 

To impart this quality education we have to pay attention to the quality of teacher education. 
For prima-facie development of quality of teacher education we have to consider the following four 
items— 

1. Improving the general educational background of trainee—-teachers. 

2. Increasing their knowledge and understanding of the subjects they have to teach. 
3. Pedagogy and understanding of the child’s growth and development and learning, 
4. Development of practical skills and competencies. 

To maintain the balance among these four elements according to the educational background of 
students and teachers, we have to take appropriate steps in three dimensions - teaching, research 
and extensions, We also have to undertake need-based action research, fieldwork and case studies. 

In this context we have arranged a seminar-cum-workshop on “Quality Teacher Education” to 
be held during 25th to 27th March, 2007. In this relatively short duration we have invited luminaries 
in the field of teacher education to join our business on Sarva Siksha Mission (SSM), National 
Curriculum Framework—2005, Management of teacher education in light of NCF - 2005, organization 
of teacher education and innovative practices. It is hoped that the distinguished educationists would 
present their ideas and experiences within this short span of time, touching the necessities of the 
B.Ed. & M.Ed, students and products of the David Hare Training College in particular and teacher 
education of the state in general. 


Dr. Pranab Krishna Choudhury 
Principal 
David Hare Training College 
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“QUALITY TEACHER EDUCATION” MANAGEMENT OF 
TEACHER EDUCATION-CURRICULUM FRAMEWORK 


AND CERTIFICATION 
—B. C. Das 


Planned change in education for qualitative improvement rests on the development of 
professional teachers and teacher—educators supported by research-based pedagogical innovations 
and programmes in teacher education colleges. The need to improve teacher effectiveness has 
increased greatly in recent years. The call for accountability permeating all our society 
particularly is reflected in education. Teachers are expected to employ instructional procedures 
that result in increased student learning and teacher education colleges are expected to train 
teachers for such roles. Societal changes and recent instructional and organisational innovations 
require knowledge and skills not provided by initial training, but essential for effectiveness. The 
increasing need to improve teacher effectiveness is commensurate with our rapidly changing 
times that have produced (a) a need for new emphasis in education, and hence in teaching, (b) 
new teaching knowledge and skills, and (c) new systems for training teachers. 

The impact of our increasingly dynamic society forces us to realise that no teacher can long 
maintin an effective teaching career with only the initial level of professional training in the 
knowledge and skills of teaching. Society has assigned certain expectations to the educational 
system that have broadened and changed over the past few years as society itself has changed. 
The changes in the commercial curricula, combined with cultural and technological ones, have 
altered greatly the role expectations of teachers. The social awareness of the present century 
further modified student expectations in their goals and the schools and colleges reflected the 
new sensitivity. Teacher education programmes have tended to become more field oriented and 
more emphasis is now given on the preparation of professional teachers. The established 
professions require the practitioner to continue his education throughout his entire professional 
career to gain new knowledge and competencies so that he will not lapse into professional 
obsolescence. Teachers, unless given continuous on-site training, will fall into the obsolescence 
trap rather early in their careers. The re-education or “renewal” of teachers calls for changes in 
teachers’ classroom behaviours. The need for continuous teacher education becomes more 
evident as recent researches provide information on effective teaching procedures. The research 
on teaching effectiveness forces on the classroom, and attempts to determine which interactive 


Research Tren 


# Presage Variables j 
(Characteristics of teacher) The Classroom Brodyet variables 


* Context Variables Process Variables (Learning 


(Student Characteristis, Teacher “Student outcomes, 
Materials and Student Growth) 


Environment Factors) 


DIFFERENT MOMENTS OF THE SEMINAR-CUM-WORKSHOP 


Prof. Sudarshan Roy Chowdhury, 
Hon’ble Higher Education 
Minister along with Dr. Pronab 
Krishna Choudhury, Principal of 
the College on the dias. 


Our student falicitating the Hon'ble | 
Higher Education Minister. 


P Hon’ble Minister addressing the 
participants. 


Our Principal addressing 
- participants. 


Prof. Mrinmoy Bhattacharya, Ge i 
p> Secretary, FISH addressing the 
participants. 


Dr. Kamal Krishna De, Ex. Principal of 
David Hare Training College ih 
-addressing the Seminar. 


Prof. Kalyan Kr. Dutta, Director, Education 
Technology of Jadavpur University 
addressing the Seminar. 


A moment on the dias— Prof. Kalyan 
Kr. Dutta, Prof. Mrinmoy Bhattacharya, ai 
Prof. Kamal Krishna De. 
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teacher/student classroom behaviours are most productive in terms of students mastery learnings. 

The need for continual teacher education is specially important as the demand for competency 
based teacher education programmes is gradually increasing. Teacher education programmes are 
attempting to prepare a more diversified population of educational personnel. Programmes are 
becoming more specific and consequently more accountable. Programmes are increasingly being 
defined in terms of competencies instead of content to be covered. Success of the programme is 
more frequently being measured in terms of student activement. In addition, student success is 
becoming equated with the attainment of teaching competencies instead of marks grades earned 
and cources completed. Frequent opportunity are provided to the students to wed theory and 
practice through increased laboratory and field experiences. 

The design and conduct of our teacher education programme should be carefully considered 
and they should not be adopted haphazardly. It is proposed that the curriculum framework and 
certification of teacher education programme should be planned and directed towards desired 
ends. Recent technological developments have provided us with the means to deal with the new 
problems. The systems approach to programme developments allows teacher educators to plan 
and direct change in a systematic and systemic way. Instead of having to deal with problems one 
at a time, a systems approach allows one to solve several problems concurrently. 


A. Learner : 


1. Learning is enhanced through positive reinforcement. 
2. Each learner possesses an individual learning style. 
3. Leamers are intrinsically motivated by a desire to effectively interact with their environment 


4. Learning is enhanced through a positive self-concept. 
5. Teacher education students frequently teach as they were taught. 


B. Society : 
1. Society is changing rapidly; consequently; educational programmes must adjust rapidly. 
2. Every one deserves equal access to quality education. 
3. Citizens have a right to be involved in educational decision making. 
4. Educational institutions are obligated to provide evidence of systematic progress towards 
the accomplishment of specific objective. 


C. Pedagogy : 


1. Teaching competence is the major goal of the teacher education programme. 

2. Teaching effectiveness is enhanced through a coupling of concrete experiences wi 
` theoretical abstractions. 

3. Teaching effectiveness is enhanced through individualised instruction. 
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4. Teaching actions are governed by the value systems of the individuals teacher. 


Elements of an instructional system : 


Elements of an instructional system are the components thought to be essential to its overall 
effective functioning. Such a system usually includes at least the following five elements : (1) 
assumptions, (2) goals and objectives, (3) instructional strategies, (4) assessment procedures and 
(5) feedback mechanism. Some professionals have identified seven elements of an instructional 
system viz. (a) assumptions, (b) conceptual model, (c) competencies, (d) instructional programme, 
(e) assessment and evaluation, (f) governance and management, and (g) description of the 
development process. 


The three major classes which are included in the concept of a theoretical model for teacher 
education are : 

(a) Professional Bases—Professional bases contain two major categories viz., knowledge and 
value. The sub categories of knowledge are : (i) general and (ii) special. Every profession is based 
on some knowledge—some general, and some highly specialised. All professions need skills in 
communication (Oral and Written). Every profession has a value base. It includes values of 
society served and values of the profession itself. 

(b) Professional Actions—Actions for all professions are assumed to be rational, Rational 
actions include (i) the ability to make clear the goal of action, (ii) the ability to formulate a set 
of procedures that lead to the attainment of objectives, (iii) the ability to make plan what will 
ccunt as evidence that the objective has been achieved, (iv) the ability to put the procedures into 
effect, and (v) the ability to determine the effectivenss of the procedures. The layman may make 
decisions emotionally, but the professional is always rational in his decisions related to his 
profession. The professional actions in teacher education is divided into two categories : self- 
improvement, improvement of one’s profession; formulating, implementing and validating 
teaching. 

(c) Professional Contexts—Context relate to the “setting” in which instruction takes place 
Context has two basic categories—models and problems. Various models such as “generalist”, 
“innovator” and “individualiser” become the context in which the trainee learns the actions in 
the teaching category. Problems are stimulated, clinically derived and field identified. In this 


setting the trainee brings the professional bases and actions to bear on problem situations both 
real and fabricated. 


Teaching Competencies 


Competencies are knowledge, skill, attitude and behaviour that are demonstrated within a 
given context upto a specified minimum standard. If teaching has to become a profession, its 
members must posses competencies not present in non-members of the profession. Through 
compecency based teacher education, teachers can aequire unique capabilities to promote 
learning in students. An effe-tive teacher has been defined as a unique human being who has 
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learned to use himself effectively and efficiently to carry out his own and society’s purposes in 
the education of others. Teaching is likely to be a matter of using skills or models appropriate 
to the learner and to the types of outcomes which are sought. When a person is competent, he 
is safe. Performance and competence are not the same. One measures performance within a short 
period of time, but evaluates competence over a longer period of time. 


List of Teaching Competencies 


1. To develop interpersonal skills and effective communication with students, colleagues 
and school constituencies. 


2. To gather and utilise relevant data about school, classroom, and community environment. 
3. To understand and work effectively with different socio-economic and cultural groups. 


4. To translate knowledge of current educational research and development into instructional 
practices. N 


5. To develop a personal teaching style consistent with own philosophy. 


6. To improve understanding of basic concepts and theories of the subjects taught in 
schools. | 


7. To understand and use techniques and instruments designed to diagnose students 
academic and social development needs. 


8. To design, develop, and maintain environments that facilitate learning. 
9. To develop instructional goals and objectives. 

10. To develop and adopt instructional programmes and materials. 

11. To select and utilise various strategies and models of teaching. 

12. To design and implement personalised learning plans. 

13. To develop effective leadership skills. 

14. To understand and use effective techniques of classroom management. 


15. To evaluate instructional effectiveness by collecting, analysing, and interpreting data on 
teacher and student behaviour. 


16. To develop, implement and assess continuing individual professional growth plans. 
17. To plan and conduct individual conferences with teachers. 


18. To recognise the existence of personal problems that affect instructional effectiveness and 
to initiate appropriate referral process. 


19. To demonstrate effective planning, organisational and management skills. 
20. To facilitate research studies on teaching and learning. 


NCTE has identified ten competency clusters for teacher education programme : Contextual, 


= Yaaa aaa J 


An IASE Publication Vol-II. 


conceptual, content, transactional, educational activities, teaching materials development, 
evaluation, management, working with parents and working with community. 


Curriculum Framework : 


The secondary teacher education programme should be of two years duration followed by 
retraining, orientation and refresher courses. The following structure may be introduced with 
suitable modification to have uniform B. Ed. syllabus throughout the state. The course structure 
should emphasise on Learning, Learner, Content Analysis, Instruction, Measurement and 
Evaluation, Test Score Interpretation, Classroom Management, Field orientation and Internship 


and Practice Teaching. 
Course Structure 


Paper I : Foundations of Education and Curriculum. 

Paper II : Instructional Science and Evaluation. 

Paper III : Educational Technology. 

Paper IV : Indian Educational System—Policies and Practices. 

Paper V & VI: Content Based Methodology of Teaching any two school subjects. 


Paper VII : Elective Subject (any one) : Population Education, Environmental Education, 
Educational Management, Educational Measurement, Computer-based Education, Guidance and 
Counselling. 


Paper VIII & IX : Teaching Practical or Teaching & Laboratory Practical. 


Paper K : Sessional Activities : Micro-teaching, School-based Activities, Internship in School, 
Special Assignments on Elective Subjects, Achievement Test Construction, Self-teaching 
Materials, A-V Aids, Community Services and Relationships, Use of Psychological Tests and 
Physical Education. 


Certification : The basic question of certification is whether certification in B. Ed. programme 
would improve competence in teaching. The first issue concerns the purpose, need and type of 
certification that most appropriately reflect the demands of B. Ed. programmes, The purpose fot 
recognising professional competence can be considered from two positions. In the first position, 
licensure is considered a process of public protection. The license attests to the fact that the 
person has demonstrated a safe level of competence before entry to the profession and has not 
subsequently acted in such a way as to have the license revoked. Such a license is based of 
completion of formed education requirements and clinical practice under supervision. In the 
second position, diplomas and certificates are means for recognising the professional who has 
demonstrated competence beyond that expected of the practitioner. Areas of specialisation 
proficiency in a general or specialised role, or special accomplishments are recognised in such 
a process. The process of certification comprises. 


m 
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Encourages continued improvement of professional teaching. 


2. Provides a needed step in professional career ladders. 


3. Does not conflict with nor overlap other recognised systems of certification or 
recognisation. 


4. Is recognised as an important professional achievement by an individual in education. 
5. Represents a distinctive award. 


The second issue of certification concerns the Colleges and Universities that award the 
diplomas. In most licensing practices today, governmental agencies are charged with this 
responsibility. Teachers are certified by state agencies or national agencies. The creation of a 
professional commission such as our existing NCTE can be considered as an alternative 
procedure for certification of teachers. 


Permanent or Renewable Certification : 
There can be four options— 
(i) a single certificate or diploma which would be permanent. 
(ii) a single certificate/diploma, but renewed periodically, 


(iii) two certicates/diplomas—initial and advanced — with the advanced being permanent, 
and (iv) two certificates/diplomas—initial and advanced — with both renewed periodically. 


The selected certification procedure or option : 
(a) fosters continued development of the individual in a specialised role. 
(b) can be readily administered and monitored. 
(c) includes criteria that can be effectively applied. 
(d) reflects competence that remains stable over the life of the certificates. 


(e) provides for new possibilities in professional career. 


+++ 


Imitation is not civilization. | may deck myself out in a Raja’s dress, but 
will that make me a Raja? Imitation, cowardly imitation, never makes for 
Progress. It is verily the sign of awful degradation in a man. Do not for a 
moment think that it will be better for India, if all the Indians dressed, ate, 


and behaved like another race. —Vivekananda 
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PERSPECTIVES OF TEACHER EDUCATION 
Dr Mita Banerj 
Department of Education, University of Calcul 


Teacher education is as essential as Education itself. Success or failure of educati 
is largely determined by the role of the teaching community. Teachers are the makers 
a nation. In modern child-centric- education the teacher’s role has undergone tremendo 


l 
change. Teachers being the generating force and leading pathfinders for the developmen 


of a dynamic, creative personality within the child require to be educated in an 
comprehensive perspective. Teachers are not simply asked to serve the present needs 
the individual and social life but also to be ever aware of the future possibilities 
developments guided by a forward-looking attitude. For this a renovation of the existi 
teacher education programme is seriously required. 


Enlightened, and empowered teachers lead communities and nations in their mare 
towards a better and higher quality of life. Teachers reveal and elaborate the secrets 0 
attaining higher values in life. Teachers are the torchbearers in creating social cohesiot 
national integration and a learning society. They not only disseminate knowledge but als 
create and generate new knowledge. So a nation should not only give professional input 
to its teachers but also give due status to their profession. 


The expansion of education, universalisation of elementary education, vocationalisatio 
of secondary, higher and professional education, and the overall quality are the majo 
tasks before our country. The quality of education is a direct consequence of the qualit 
of teachers and teacher education system. The task of bringing a qualitative change in th 
teacher education system is a huge and challenging task. The country witnessed severi 
attempts to change and modify the system of teacher education. The existing programme 
of teacher education at primary and secondary stages are based upon the teach 
education curriculum framework brought out by the NCTE in 1978. The establishmer 
of the NCTE as a statutory body in 1995 has brought this issue at the center stagi 

-Consequently, NCTE began the process of nationwide consultations to evolve a strateg 
to develop a new curriculum framework on teacher education. It expects the teachers an 
the teacher educators to experiment with new ideas and practices for bringing improv‘ 
ment in the programme of teacher education, The good intention was to protect academi 
freedom and practice institutional autonomy with the hope that the outcome would b 
good quality with professional responsibility and a sense of accountability to the learnin 
society and the system of education. The new programme would liberate the teachers an 
teacher educators from the traditional strategies and the evaluative principles. It woul 
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lead to greater innovations, self-assurance and self-confidence on their part. This could 
lead to the development of a dynamic and futuristic pedagogy and acquisition of 
competency needed for effective performance with a commitment to realize broader 
objectives of education and teacher education. 


After the NPE, 1986 a major step was taken by the central govt. to enhance the 
professional capacity of a large number of teacher education instituitions. Nearly 430 
District Institutes of Education and Training (DIET) have been established. The DIETs 
are given the responsibility of organizing pre-service and in-service programmes in 
addition to being the resource center for elementary education at district level. Likewise 
college of teacher education (CTEs) and Institutes of Advanced Studies in Education 
IASEs) have been given the responsibility of introducing innovations in teacher educa- 
ition programmes at the secondary and higher secondary stages and in vocational 
‘education. The curriculum of pre-service and in-service teacher education has been so 
esigned that there is continuity between the two. If the current rate of explosion of 
owledge continues, in a few years the teachers will find themselves in a world where 
‘their present knowledge and teaching skills, to an extent, would become obsolete. They 
would face the challenges of electronic media and information technology and also have 
‘to use them meaningfully for educational purposes. For these researches, ifinovation and 
‘surveys must become an integral part of the training programmes of teacher education 
‘institutions. 4 


| Thus an ideal teacher education should inculcate values, ideals and outlook, which are 
inot traditional but dynamic. It should critically study and analyze the elements related to 
education, and should be equipped for facing and solving the critical problems of 
(education. The entire course curriculum, methodology, organization-cum-administration 
‘and the super structure should be planned and reoriented towards that direction. 
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Elementary Educatin & Literacy 


@ 100 per cent access to Elementary Education by 2010. 

| @ Must now concentrate on quality issues. 

-Reduction of drop-out rates (from 52 per cent to 20 per cent). 

-Improved teacher training. 

-Teacher absentecism must be addressed by introducing accountability to PRIs. 
Je Functional Literacy with skill endowment-85 per cent by 2012. 

® GOt funding of SSA to shift from 75.25 to 50 : 50 in the Eleventh Plan. States will 
need to increase their shares proportionately. 
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ELEMENTARY EDUCTION UNDER SARBA SIKSHA ABHIYAD 
(SSA) & TEACHER EDUCATION PROGRAMME FOR IT : AN 


OUTLINE 
—Developed by Dr. Subhash Chakrabot 


The National Policy on Education 1986 states :— 
“The new hrust in Elementary Education will emphasize the following aspects : 
(i) Universal enrolment and Universal retention of children upto 14 years of age, ani 
(ii) a substantial improvement in the quality of education.” 
To achieve these, schools have been established within the easy reach of all children, teacher 
and people of the community. d 


Sarba Siksha Abhiyan (SSA) is a flagship programme of the Government of India fo 
achievement of Universal Elementary Education (UEE) in a time bound manner. It is mandate 
by our 86" amendment for making free and compulsory education to the children of 6-14 year 
age group. SSA is being implemented in partnership with State Governments to cover 19 
million children for providing elementary education. 


The programme seeks to open new schools in a cluster, blocks and districts which do not hav 
schooling facilities. It is also strengthening the existing infrastructure of schools, existin| 
inadequate teacher - strength, capacity of the existing teachers by extensive training. SSA seek 
to provide qualitative education including life-skills. SSA has a special focus on girls education 


The SSA implementation frame work clearly states that success of Sarba Siksha Abhiyan wil 
depend on the quality of community based planning process. The programme emphasis has beel 
on bottom-ap approach of planning starting from the habitation level of planning, the cluster levé 
planning, the block level planning and them district level planning. SSA aims at evolvitl, 

. community owned education system to achieve the objectives of Universal Elementary Educatiot 


To undertake such planning activities at these levels, it is essential for undertaking capacit 
building initiatives for the personnel engaged in planning at every level. | 


Ministry of Human Resource Development extended its supports to different States/UT, 
through various National Level Institutions for capacity building, developing materials in th 
form of manuals and guidelines. 


| 
| 


Regarding the process of teaching-learning, the National Policy of Education 1986 State 
“Child centred and activity based process of learning should be adopted at the primary stage. Thi 
is being done in two ways : | 

(i) improving school facilities through operational Black Board and i 


(ii) improving the quality of teachers through pre-service and in-service education of th 
teacher. For qualitative improvement of primary education, the syllabus of primal 
classes in each subject has been reorganized in terms of minimum levels of learning. 1 
improve teacher education programme, SCERT and District Institutes of Education @ 
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Training (DIET) are expected to extended their support in in-service education 
. programming for teachers. 


SSA is being carried out in West Bengal under the rubrics of Paschim Banga Siksha Mission 
PBSSM) under the department of school education in collaboration with Directorate of school 
ducation, West Bengal Board of Primary Education, West Bengal Board of Secondary Education, 

est Bengal Board of Madrasah Education. 


Objective — Universal Primary Education. 
Opportunity — Sarba Siksha Abhiyan 


Arrangement for education for each child of the age group 5-14 years. 
Each child of the age group 5-14 years is to be admitted in formal school 
In SSA / alternative school. 
Retention of each child from Class-I to VIII in formal school/alternative 
school. 
— Arrangement for qualitative education for each child. 


Activity Responsibility 
© Arrangement for qualitative education —  Government/Teachers 
| Appointment of teachers — Government 
e Making effective teaching - Teachers 
p Teacher-parent meeting — Teachers/Guardians 
? Contacting the guardians for probable drop-outs -— Teachers/people. 
» Making attractive school environment — Teachers/people. 


> Making proper sitting arrangement 
for the children in school — Government/People. 
» Arrangement for bridge course 
for Upper Primary — Teachers/People/Government. 
) Arrangement Siksha Kendra for 
Upper Primary Education — Government/People. 
' Arrangement for alternative Non-Formal Education — Government/People. 


“Arrangement for Sishu Siksha Kendra — Government/People. 
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The progress of UEE in West Bengal is not satisfactory. There may be many reasons for it. 
A few important factors may be as follows : 


(1) SSA has been functioning without maintaining proper relationship with (a) Political will, 
(b) Administrative support & (c) Will of the people. 


(2) The management information system from top to bottom & vice versa is not functioning 
properly. 

(3) A large number of children (e.g. street children, drop-out children, child labour etc.) has 
not yet considered for elementary education. 


All these three conditions are important alongwith “National commitment” for achieving the 
objectives of SSA. Without the involvement of the community, such type of programmes cannot 
run effectively. The roles of political parties and NGO(s) are very important in community 
mobilization. 

Mid-day meal is a motivating force to the learners in SSA. In some places, teachers are busy 
with the preparation of mid-day meal. As a result of that, teachers cannot pay attention towards 
teaching-learning programme. In some states, the responsibility of mid-day meal is taken by 
NGO(s). In some states “Self Help Groups” are involved in it. In some places meals are prepared 
outside the school, but distributed to the children in time. This helps the teachers to involve 
themselves in teaching-learning fully. 


During the on-going programme of SSA, it is extremely important to have proper monitoring 
and evaluation system. For effective management information system, different committees, 
formed at different levels (from district to block) periodically meet at the respective level 
alongwith the members of it to find out the solution of the problems faced by them. The 
respective committee collects the upto date information from the meeting, This committee sends 
the reports to the higher committee. In this way accurate and relevant data flow from bottom to 
top-level committee. Necessary guidelines flow from top to bottom-level committee, But if the 
bottom or middle committee fails to provide accurate and relevant data in time in the meeting, 
that committee will fail to discuss on “SWOT” (Strengths, Weaknesses, Opportunities and 
Threats) of the programme. So it is the duty of all committees to help in MIS. The community 
has the “right to information” in regard to the progress of SSA. The different committees should 
help the community. 


Now let us pay our attention to the “out of school” arrangement for the children who are not 
getting the facilities of SSA. The author of this article had an interview with such type of children 
and collected their views in regard to their education. The timing of the formal school is not 
suitable for these children. During that time they are engaged with their family-activities of 
earning. So alternative arrangement is needed for these children, This alternative arrangement 
must be equivalent to the formal education. For these children, education is to be imparted 
through four levels (Level-0 for literacy, Level-A equivalent to class-Ill, Levels-B and C 
equivalent to classes V and VIII respectively).Rabindra Mukta Vidyalay or National Institute ol 
Open Schooling may help in this regard, But their usual counselling system will not be effective 
Counselling is suitable to the learners who have the ability of “Self learning”. But “Sell 
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Learning” is to be developed among these learners. Both “Directive learning” and “Self 
Learning” are needed for these children. Initially “directive learning” will be more and “Self 
Learning” will be less. Gradually “directive learning” will be reduced and “Self Learning” will 
be increased. Regarding the curriculum of their education, a vocational subject may be included 
in Level-C to meet the requirements of these learners. 


T HER T 


The teacher education programme for elementary education will be such as to facilitate the 
fulfilment of the commitment of Universal Elementary Education (UEE) within the specified 
time period. They are to deal with the students of different categories, even those with socially 
or physically disadvantaged. 

The trainee - teacher will acquire the skills to integrate the subject knowledge with socio- 
cultural environment of the students. They will know the teaching methodology of subjects taught 
in Class I - VIII. 

The novelty of the auricular transaction for this teacher education is to minimize the load on 
theoretical and pedagogical concern and put more activities on practical, field works, projects, 
socio-cultural programmes, which are essential for UEE. fete 

Emphasis will be given on pedagogy, psychology of learning & teaching, organization of 
programme which inculcate value-education & life skill education. 

The National Policy of Education 1986 has given due weightage to early childhood care and 
education (ECCE) for children within the age group 3-6 years of age. In the opinion of NCTE, 
the curriculum for teacher education for this stage is to be carefully designed, since cognitive 
development of a child starts from this stage. The curicular pattern for teacher education at this 
stage should consist of the following : 


@ Child psychology. 


© Elements for cognitive development of basic arithmetic rules, language construction, 
aesthetic appreciation etc. 


@ Organisation of activities which may foster mental and physical growth of children. 
® Organisation of co-curricular activities which will make the children social. . 
e Organisation of programmes which may inculcate sense of values within the children, 


These are to be considered for imparting training to the teachers of Sishu Siksha Kendras. 


National Council for Teacher Education was established “with a view to achieving planned 
and co-ordinated development of the teacher education system throughout the country, the 
regulation and proper maintenance of norms and standards in the teacher education system.” 
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The curriculum for teacher education needed for SSA is to be developed. In developing this 
curriculum, the four pillars of education e.g. Learning to know, Learning to do, Learning to be 
and Learning to live together are to be considered. 


Objective : 
To prepare professionally competent persons for teaching in elementary 
schools under SSA. 


Competencies needed 


1. 
Ds 


AY 


To develop an insight into the nature of Indian Society. 

To set goals and translate them into content performance objectives based on content 
areas of school subjects related to elementary education. 

To develop competencies relevant to stage specific pedagogy and curriculum. 

To develop competencies in using suitable learning theories and related principles in 
class teaching. 

To use the most appropriate method of teaching. 

To utilize community resources as educational inputs. 

To foster creative thinking among pupils. 

To evaluate the achievement of the learners. 

To develop objective based evaluation tools. 

To analyze and interpret test - scores. 

To diagnose the learning difficulties. 

To provide feedback to learners for improvement. 

To develop skills for guidance and counseling. 

To develop skills for inculcating life skill education and value education. 

To acquire skills in using modern educational technology for instructional 
practices. 

To promote and maintain good physical and mental health. 

To appreciate the role of population education as an educational intervention fof 
upgrading the quality of social functioning. 

To develop competencies in teaching population education. 

To develop skills in teaching environmental education. 

To become aware of the current policies pratices in elementary schools. 

To aware of class management & school management. 

To develop skill in locality survey. 

To become acquainted with action research. 


To develop a sense of awareness about the environmental pollution, its causes and 
remedies. 


To acquaint with non-formal and distance education for providing life long education 


To develop a reasonable understanding about the need for vocational education. 
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Total duration needed for this teacher education = 30 days =180 hours. 


Pre-service 36 hours (6 days) 
Psychology of learning 


Content based methodology of teaching : Role play 
method, laboratory method, demonstration method, 


project method, activity centred method 
Teaching aids 
Teaching skills & practice teaching 


Value Education (Behavioural manifestation of the children 
on different values through activities) 


Evaluation of learners’ achievement : construction of tests 
Guidance & Counseling 


Psychology : Motivation 

Content based methodology of teaching 
Teaching-learning materials 

Life skill education 

Locality survey 

Action Research 


4 In service 


during vocation : 96 hours (16 days) 


12. 


1 
2 
3 
4 
5 
6. 
7. 
8 
9 
10 
11 


Project on Action Research 

Locality survey 

Life skill education 

Value education 

Programmed learning 

Guidance & counseling 

Content analysis and methodology of teaching 

Evaluation ; Achievement test (Item analysis), Diagnostic test 
Environmental Education 

Population Education 


Educational Technology 
School Management 


5 hours 


6 hours 
2 hours 
10 hours 


3 hours 
6 hours 
4 hours 


36 hours 


(In service : Saturdays of the month after 1st phase : 4 days @ 6 hours) 


2 hours 
6 hours 
4 hours 
2 hours 
4 hours 


6 hours 
Total 24 hours 


6 hours. 
6 hours 
6 hours. 
6 hours. 
6 hours. 
6 hours 
20 hours. 
14 hours. 
5 hours 
5 hours 


5 hours 
6 hours 
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13. Mental ability of the students 


4th phase : In service 


Saturdays of a month 4 days @ 6 hours = 24 hours. 


Content based methodology of teaching 
Non-formal & Distance Education 
Curriculum design 

Physical health 

Vocational education z 


5 hours 


96 hours. 


7 hours 
3 hours 
5 hours 
5 hours 
4 hours 


. 24 hours. 


Grand Total 180 hours (30 days) 


Following are the major roles and functions of the teacher educator for elementary education. 


Roles 


FACILITATOR : 


EVALUATOR : 


RESEARCHER : 


SURVEYOR : 


Functions 


(i) Helps in analyzing the content of learning, 

(ii) Guides in preparing teaching learning materials, 

(iii) Helps in teaching-learning programme, Learning style for 
different learners is different. Considering this, he/she is to 
present the lesson to the learners as for as practicable in 
learners’ language. Emphasis is given on teacher-learners 
interaction and peer—group interaction, Actively based 
instruction plays a vital role in learning. 


At every stage of learning, learners’ achievement is evaluated 
and remedial measures are taken on the basis of feed back. 


Action researches are conducted by the teacher-educator : (i) to 
understand his/her practices, (ii) to assess the sphere of activity 
more objectively, (iii) to improve the teaching practices by 
testing innovative ideas of their own. 


Teacher-educator Surveys the resources available in a locality. 
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QUALITY TEACHER EDUCATION 
IN SSA, WEST BENGAL 


Presented by—-Syed Nurus Salam 
Deputy State Project Director 


As per the National Council for Teacher Education Act 1993, the term Teacher Education 
means Programmes of Education, Research or Training or persons for equipping them to teach 
at pre-primary, primary, secondary and senior secondary stages in schools and includes non- 
formal education, part-time education, adult education, and correspondence education. 


Since SSA deals with In-service teachers training only, the discussion will be restricted 
to In-service teachers training only. 


The Minimum Levels of Learning (MLL) strategy for improving the quality of Elementary 
Education was seen as an attempt to combine quality with equity. Major steps for operationalisation 
of MLLs : (In W.B. it is Desirable Level of Learning (DLL) , or Expected Level of Learning. 
(ELL) 


> Initial and recurrent orientation of teachers to competency based teaching. 


Acc. ng — 
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Preparation of teachers training handbooks for MLL based teaching 

Provision of competency based teaching learning materials to make the educational process 
activity based and joyful. 

Providing trained, committed and really interested teachers in all schools. 

Improving the quality of existing pre-service teacher education 

Organizing quality in-service teacher education to all teachers on a periodical basis and with 
a follow up mechanism. 

Creating and sustaining teacher motivation. 

Improving teaching learning process to make them child centered, activity based, mastery 
learning oriented. 

Teachers role in preparation of text book and learning materials will be enhanced. 
Teachers as resource persons could interact with pedagogy experts and other teacher 
educators to develop useful learning approaches for children. 

‘the diversity of learning environments and learning approaches should be encouraged and 
teacher should have the freedom to perform the experiment on a much larger scale. 
Provision of reading materials to teachers Special provision for remedial teaching aspects 
Regular academic support through CLRCs & CRCs 

Periodic workshop of teachers at resource centres 

> At a glance teachers are to be to made aware of- 

-Conceptual quality 

—Pedagogical skills 

—Motivation levels 

-Training undergone 
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Level 
Subject of Training 


Primary 


Samanwita Sikhan Unnayane Uttaran; Sekha-Sekhano Upakaraner Prayog Sambhabana (i.e. 
TLM); Paribesh Parichiti, English, IED, Gender issues etc. 


Upper Primary 


Bengali, English, Mathematics, Life Science, History, Geography, IED etc. 


“Samanwita Sikhan Unnayane Uttaran” 
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In this year almost all primary teachers are oriented. The experiences and academic essence of 
integrated learning improvement programme has been extended to all Govt. Primary school in 
West Bengal. 


For every topics & chapters TLM has been prescribed & designed. All teachers have been 
oriented to a module “ Sekha-Sekhano Upakaraner Prayog Sambhabana” to enable the teacher 
to prepare the TLM according to their needs and can properly use the TLM grants provided by 
SSA. 


(Class I to Class IV) 

Name of TLM with subjects 
Competencies 

Subject : Bengali 


Letter Card, Symbol Card, Word Card, Sentence Card, Conjoint Letters Card, Meaning Card, 
Questing Card, Rhyming Card, Big Charts, Chakra Charts, Folder, Basal reader, etc. 
Decoding and Encoding letters, Hand-eye coordination, Phonemic awareness, Building of sight 
vocabulary, Matching words to form meaningful phrases etc. 


Subject : Mathematics 


Number Cards, Picture Card, Mathematical symbol card, Chakra Chart, Hayay-Tower, Concrete 
objects like- sticks, seeds, marbles, Charts of Rhymes for numbers etc. 

Number recognition, Understanding number properties, concept on mathematical processes like 
addition, subtraction etc. 


Subject: Paribesh Parichiti 
Picture Cards, Jigsaw Puzzles, Charts & Rhymes, cards of family and family members, Chart 
involving various professions etc. Recognition of Acquaintance with & classification of natural 
objects in the environment etc. 
Subject: History & Geography 


Visual Organiser, Timeline Chart, Concept of mapping, Simplified Reader, Concept Card etc. 
Development of Part concept from whole concept, Introduction of new concept, etc. 


By WBBPE — (I) Syllabus & Curriculum of Primary Education 
(II) Sikshak Prasikshan Sambhar 
— Sub : English 
= Sub : Creative and Productive work based on practical experience 
(III) Prasikshan Sambhar : Health Education 
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By WBBSE — (I) Modules for : 
— Orientation of Head of Institutions 
— Orientation of Members of Managing Committees 
— Orientation of Teachers 
(II) Prasikhan ‘Sahayika, Notun Abhimukh 
(ill) Prasikhan Sahayika, Notun Abhimukh, the Visualizer, class VI to VIII: 


Sub : Bengali, English, Mathematics, Life Science, Geography, 
(IV) Life Style Education. 


By WBBME - 
(I) Module for Administrative Planning and Management 
(II) Sikshak Prasikshan Sambhar.....Arabic for class I & II 
(III) Teachers Manual for class I in the light of Samanwita Sikhan Unnayane 
Uttaran 
By PBSSM- 


> Pedagogy Intervention 
Sikhan Pathan Sambhar for quality improvement: 
@ Teacher’s Manual (for class -I) - Subject Bengali, Mathematics, Paribesh Parichiti 
@ Teacher’s Manual (for class -II) - Subject Bengali, Mathematics, Paribesh Parichiti 
@ Teacher’s Manual (for class -III) - Subject Bengali, Mathematics, Prokriti Bigyan, Itihas 
o-Bhugol. 
@ Samanwita Sikhan Unnayane Uttaran - for all teachers in primary. 
@ Sekha-Sekhano Upakaraner Sambhabana (i.e. TLM) - for all teachers in primary, 


> Research Intervention 
@ Hand Book on Action Research 
IED Intervention 


@ Sikshak Prasikhan Karmasuchi, Bisesh Path-I 
@ Sikshak Prasikshan Module - Integrated Learning for Disabled Children 


Senitization of regular teachers to the education of children with special needs in SSA 
KRP training Module on IED issues 


Module for the senitization of Anganwadi worker on IED issues 
Module of intensive teachers training on IED related issues, 


10 Distance Learning Materials have been developed and distributed amongst teachers, 
parents and Special educators working under IED intervention, 


Gender Intervention 


@ Sikshak Prasikhan Sahayika - Balikader Siksha Sankranta (Teacehr’s Training Module) 
@ Sishu Kanya Theke Sampurna Manush (Resource Manual for RPs) 
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Distance Education Intervention—- 


@ Pari Parai Anande - Training Module. 


CM & AS Intervention 


@ Training module for Bridge Course Instruction named ‘Shikshasevi Nirdeshika’ (for 
Primary and Upper Primary) 

@ ‘Shikshasevi Nirdeshika’ for the instruction of NGO- run EGS centres (Primary only) 

@ ‘VEC hand book’ - ‘Gram Shiksha Committeer Hat Boi’ - training module for VEC 
members. 

@ ‘EGS- AIE Hat Boi’ - A ready module for the NGO to open the NGO run EGS center. 


@ Training Module for the Committee tutor of RMV centres - developed by RMV 
directorate. 


MAJOR CHANGES IN CLASSROOM THROUGH COMPETENCY BASED TEACHING 
LEARNING (CBTL) 


Fearful classroom environment to Joyful learning situation 

Imposed discipline through punishment to spontaneous discipline of affection & respect 
System of ignoring accountability among stakeholders & beneficiaries to System of shouldering 
and sharing responsibilities by community & teachers 

Reutilized, stereo-type, supply driven, centrally planned, adhoc quality improvement intervention 


to 


Need-based demand-driven target oriented, dynamic, decentralized, accountable to 


Stakeholders approach. 


It aims to bring quality in child’s learning through- 


KA 
% 


Graded Competencies 

Self-learning and self assessment of children 

Group learning and peer learning 

Child specific learning improvement 

Carrying out any task in small group of 5-6. 

> System of spot evaluation has been introduced in regular classroom transaction 

> Activity based teaching has been promoted instead of the traditional chalk and talk system 


>Efforts are made to make the learning joyful. 
> Value education has been introduced. 
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- STEPS TAKEN FOR MASTERY LEARNING 


x Systematically designed graded workbooks 

yx Children acquiring competencies through continuous experimentation 
¥ Improvised use of TLMs 

X Identification of slow learners and providing remedial measures thereby 
x Orientation of the teachers on competency-based evaluation 


STEPS TAKEN FOR REMEDIAL TEACHING 


yx At the end of each task, instantaneous evaluation is done by respective class teachers on a 
given task. On this basis slow learners are identified 

yr Children are provided graded competencies to enable them to attain higher level 
competencies. 


PERCEPTIONS OF TEACHERS TOWARDS CBT 


A very positive response from the teachers on CBTL is obtained - 

@ Most of the teachers were enthusiastic about the new methods of CBTL 

@ Teachers’ attitudes towards CBTL may be positive through— 
—Acquiring ability to identify competencies given in textbooks 
—Awareness to analyze competencies into various sub-competencies 
—Capability for designing self-learning materials for children 


HER: ILITY T E CBT H 


@ ‘Teachers are able to use the techniques on CBTL learnt in their training 
@ During the training programmes, teachers also take part in the activity based classroom 
transaction. 


R IMP. BTL E ING ACHIEVEME 


As a result of CBTL the following changes are visible in schools : 
— Fearless and delightful mood to school and teacher 

- Confidence in doing things 

— Cooperative learning 

— Discipline 

— Sense of cleanliness 

— Creativity 

— Obedience 

— Competitive mentality 

— Inquisitiveness 

% More number of students have been enrolled and retained after CBTL was introduced. 
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% There is emphasis on peer learning and self learning 
4 Importance is given to each and every child while working in group 
% Remedial measures are provided to slow learners after identifying them. 


¢ A qualitative improvement is perceived through the system of continuous and comprehensive 
evaluation 
% The teachers make effective use of TLMs in the classrooms 


% Extra support is provided to children before and after school hours 
% A great impact of CBTL has been observed in qualitative improvement among the students, 


“* Comparative studies have been carried out on academic achievement of learners for classes 
I, 1: and II between CBTL and traditional method of teaching learning. There was 
improvement in attendance and performance in the subjects of languages, mathematics and 
EVS among students reading in ILIP schools. 


% National Achievement Survey during 2001-02 in two phases. 


% Diagnostic achievement test has been conducted after class IV, which also revealed that 
learning achievement of students has increased through CBTL. 


Teachers used by teachers to test students’ attainments : 


a) During day-to-day classroom transaction 
— Instantaneous evaluation is conducted at the end of each task. 


b) During mid-term evaluation 
= Mid-term evaluation is taken on the basis of pre-set competency based evaluation sheet 
through oral and written test 


c) During final evaluation at the end of year 
final evaluation is done at the end of year, based on ultimate competencies. 


Introduction of Grades System : 
@ Grading system exists through out the state at primary level 


@ It is not introduced at upper primary level 


@ In scholastic areas, grading is based on marks scored. While in non-scholastic areas, a direct 
grading system is in vogue. 


Final Examination : 


®@ Internal Examinations are based on continuous and comprehensive evaluation 
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At primary level, final examinations are centralized by WBBPE after class II & IV, through 
the administration of diagnostic tests. 

Through the final examinations at upper primary level are school based, the Directorate of 
School Education conducts Middle Scholarship examination for class VI and National 
Scholarship examination for class VIII students. 

Changes made in the evaluation system in CBTL 


Continuous and comprehensive evaluation system is followed. 
Day-to-day recapitulation 

Instantaneous at the end of each task/ competency 

Weekly / monthly tests 

Terminal examination (at the end of various competencies) 
Annual examination (at the end of ultimate competencies) 


At upper primary level, questions are now based on aspects like knowledge, concepts, 
applications and skill development. 


USE OF WORKBOOKS & TLMS 


1) 
2) 
3) 


4). 


5) 


6) 


These are supplementary & supportive to the textbooks 

These have been designed grade wise & subject wise 

These have been prepared on the basis of curriculum & syllabus of WBBPE 
Scopes for filling up the learning gaps are provided in these workbooks 


Scopes of innovation & improvisation by the teacher & also by the students are in built 
within these workbooks & TLMs. 


Scope of engagement of the pupils meaningfully in tasks & sub tasks is of these learning 
materials one of the unique features. 


Both behavioral changes & academic achievement is tracked through this. Moreover teachers use 
their individual diary to documents his/ her planning & innovation, if any, in teachers’ diary. This 
enables the following : 

1) To identify the weak point of each child 

2) To identify the hard spot existing in any subject 

3) To identify the behavioral change of each subject 

4) To identify learning needs of average students 

5) To design remedial teaching on the basis of identified learning gaps 


ER maa amamarah 
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The feed-back obtained from the above, leads to impart ‘remedial learning’ -subject specific 
students level specific & competency based on the basis of identified weakness, the learners are 
provided with graded competency based & subtasks to enable them to attain higher grade. 


STATE LEVEL 
State Resource Group 


DISTRICT LEVEL 
District Resource Group 


CLRC LEVEL 
CPC/SI, Shiksha Bandhus, CRT 


Feedback 
+ 
Information 
+ 
Experience sharing 
+ 
Need 


Material & 
echnology transfer 
+ Information 


CRC LEVEL 
CPC/SI, Shiksha Bandhus, CRT 


SCHOOL LEVEL & COMMUNITY 
LEVEL VEC, MTA 
Teachers, VRPs 
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CENTRIC SYSTEM OF EDUCATION 
“MAN” OF VALUES. THIS VOYAGE 15 
CH CYCLES WITHIN THE 


ADOPTION & IMPLEMENTARY OF SOCIO 
ULTIMATELY DEVELOPS A “CHILD” TO A 
POSSIBLE THROUGH SELF LEARNING WHI 


PROGRAMMES AS- 


SELF LEARNING Destines to PEER LEARNING 
e—a 


Systemizes 
Needs 
GENERATION OF SENSE OF 
RESPONSIBILITY COOPERATIVE LEARNING 
Generates Ensures 
SENSE OF SHOULDERING A 
RESPONSIBILITY Results in DEVELOPMENT OF 
(Collectively & Individually) COOPERATIVE MIND 


+++ 


Secondary Education 


e pan enrolment in education from 38 to 65 per cent by 2012 (age group 14- 
8). 

@ GOl to partly support capital costs on buildings, laboratories, libraries, inclusive 
education. ICT in schools, teachers training, new Kendriya and Navodaya 
Vidayalas. 

@ State governments to provide land, matching contribution to capital grants from 
the GOI and recurring expenditure. 

@ Expansion and establishment of private schools and PPPs can be encouraged. 

@ Expansion of the National Scholarship Scheme. 
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TRAINING THE TEACHERS 


Debaprasad Banerjee 


Teachers’ Training is curiously restricted to school teaching. This may give rise to the 


strange speculation that higher education means teaching without any training. A teacher 


goes straight to the class room, after being appointed, with the attendance register. He 
grapes for different strategies and methods without knowing what would be suitable for the 
students. Students are also heterogeneous. We have found many good scholars but very few 
good teachers who would motivate the students. There is the need for the strategies and 
methods of teaching. Unitization of the syllabus is the first step towards this direction. 
Different strategies would have to be employed for the different levels of students. Students 
from the disadvantaged sections would have to be taken care of. 


Unitization of the syllabus would have to be related to the numember of available days 
in the coliege and university. This is the common allegation that syllabii are not completed 
in the class room. It is the task of the teacher to complete it in the class even if there are 
one or two students. It is true that students are at times, unwilling to attend classes. But 
it is the teacher’s duty to motivate the students and bring them back to the class-room. No 


one would help the teacher in this task. Teachers often accuse the students of tenancy. But 


this is not always the case. I have not seen that the students are not attending classes of 
nts. There are many difficulties. The 


a teacher who is regular and can motivate the stude 
number of students and crunch are at times forbidding but they should not prevent the 
teachers from fulfilling their tasks ahead. 

Students may be divided into different groups and teachers should encourage group 
discussions. This is possible in an honours class. Lecture plans may be prepared and 
teachers may be involved in this. IASEs & CTEs may organise training for the college 


teachers. Teachers may devise their own strategies in the college. One week or two weeks’ 


training programme may be organised for the young teachers. Workshops could be 


organised on evaluation and writing answers. The disparity, we find, in evaluation is related 


to the lack of motivation amongst the teachers. It is the teachers, at times, who have lost 


the habit of reading. Evaluation training for the senior teachers would definitenely help. 
on how to write answers with the help 


Summer schools may be organised for the teachers 
of the senior and competent teachers. 
Teachers from the colleges and universities could be involved in the training of the 
teachers. Prof. Dutta Choudhury’s suggestion in this regard is welcome. Training on 
Preparation of the syllabus, evaluation, writing answers should be highlighted in the 


training. While framing the syllabus NET/SLET Syllabus should also be kept in the mind. 


re akang 
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In Delhi the syllabus of the professional examinations arc also kept in mind while framing 
syllabi for the colleges and universities. There is already a move, on the part of UGC to 
initiate uniform academic calendar throughout India. Although NAAC ultimately remains 
a non-academic exercise like NCTE there are two or three positive things about it, The 
formation of the Quality Improvement cell is a more in the right direction, otherwise, 
NAAC/NCTE remains an exercise in futility as it generalises in its assessment and acts as 
a great leveller of all the colleges of India. Gradings are not related to the appraisals of the 
institutions. The gross disparity in grading the institutions, mechanical emphasis on 
research and overlooking the importance of class-room teaching are some of the areas that 
require rectification. NAAC is also highlighting the importance of teachers’ training. 
What is there in the name of Refresher Course and Orientation Programmes are mostly 


Teachers should never underestimate the students. | 
There is the view that the teachers whould be neutral observers but this cannot be 


entirely supported. Students should be encouraged no doubt; but teachers should play a 
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RELEVANCE OF TEACHER EDUCATION IN HIGHER EDUCATION 
Tapas Mitra 


The term teacher education should be “teacher training”. Teacher education is a 
professional education and should be inter disciplinary in nature. If we want to became 
a good teacher educater. We must have the following characteristics— 


1) We must have competency in our subject. 
2) We must have enough knowledge about the tools and techinques of teaching. 


In the field of higher education the following aspects regarding teacher education 
should be followed- 


1) In the field of higher education the inservice training programmes like orientation 
programme, refreshers course, various seminars and workshops should get emphasised. 


2) QAM (Quality Assurance Mechanism)—Which is followed in Kerala, Gujrat, 
Maharashtra, should be considered. It is a short term immediate need based in service 
orientation programme. This can be taken up in long vacation. 

3) We can transform the legal accountability to moral accountability. 

4) Destressing of evaluation system. Learning should be joy of understanding. 

5) There must be discussion whether education should be open ended or not. 

6) The opportunities of bridge course in higher education should be considered. 

7) Traditional skill and local knowledge should get emphasised. We must try to 
eliminate the short comings in this regard. 

8) In NCF~2005 the mother tongue of the students have got importance. The language 
deficiency of the teacher must be eliminated. 

9) Environment and population education also need some discussions. 


10) We must consider the value education. School ethos (hidden curriculum) must be 
achieved. It should be regarded as an essential dimenision of overall curricullum. 


11) We must emphasise on constructivism. In this regared we must follow the SORE 
model developed by Mayer. Teacher should teach between the lines. 


+++ 
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LINKING TEACHER EDUCATION WITH OTHER EDUCATIONAL 
AGENCIES : STATUS AND SCOPE 


Prof. Satyabrata Datta Choudhury 
Government Training College, Hooghly 


The noted educationist, K.G.Saiyidian has observed, “A people’s school must obviously be 
based upon the people’s needs and problems. Its curriculum should be an epitome of their life. 
It should reflect all that is significant and characteristic in the life of the community, in its natural 
setting.” Therefore a school cannot exist in isolation and so also teacher training. So the institutes 
those are in charge of imparting teacher education have to depend on, associate and link with 
umpteen numbers of agencies to do justice to their responsibilities. 


Let us see with whom and how Teachers’ Training Institute has to keep liaison. 


A school’s activities range from the purely social aspect to the essentially academic aspect, 
as shown ıh the figure below. The interaction and overlap between these two aspects is 
considerable, but on the left hand side of the diagram are those factors most easily identifiable 
with the “social” work of the school, whilst on the right hand side are those most easily 
identifiable with the “academic” work of the school. On the social side of the figure the first 
factor raises the question as to whether the school’s task should be that of reflecting society or | 
that of reforming it, and who decides which it should be. Most people would probably agree that 
a school should generally reflect society or more accurately, the standards adopted by it, as 
enshrined in its institution. Society however is continually changing many people would not wish 
to see the status quo perpetuated indefinitely. Consequently, the factors on the social side of the 
figure are concerned with reflecting society on the one hand and reforming society on the other. 


| 


Personal Education 

@ Education by scholarship 
Education for capability 
Relevance to world of work 


Reflection of Society 

Social cohesion @— 7 

Racial harmony @——/ 
Improvement of performance 
Social adjustment 

Social change 

Reform of society 
Curriculum method 


Needs of the nation | 
Equality of opportunity | 
Elimination of inequality 


Learning environment | 


Schools are quite isolated form their local communities. Therefore those who are training 4 | 
person to become a teacher must have linkage with society. During the training, trainees must | | 
be brought in contact with the society so that they learn to have close involvement with th? 
society or so to say the homes from which their pupils are drawn. Trainees to be tutored in such 
a way so that they learn to use the contact with the society as vehicle of learning. People from | 
different walks of life, different professions, religious leaders and political personalities preaching 


O_O ————— 
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{ An IASE Publication Vol-Il. X 


different philosophy may be invited to the Teachers’ Training Institute so that they can convey 
their message to our trainees and institute may also get an idea about what do they want out of 
our teachers. Different Non-Governmental Organizations (N.G.O) also function as agencies of 
education. N.G.Os can be utilized in stimulating and strengthening curricular and extracurricular 
activities of school. Some academic projects can be undertaken in collaboration with the N.G.Os 
by the Teachers’ Training Institutes. They will understand the nature of NGO’s activities which 
in turn give these institutes an: exposure that will help in training teachers. A school can utilize 
N.G.Os in enhancing scholastic standard of the learners as the N.G.Os can function as 
complementary agency to the school. In order to make Sarba Shiksha Abhijan a successful 
venture NGOs can function as collaborative agencies. In the organization of mid-day meal, many 
schools face quite a lot of problems. Many such inconveniences faced by schools can be 
overcome if teachers are trained on how to keep liaison with the NGOs and how their human 
resource and efficacy can be utilized towards betterment of school. 


In our classrooms teachers face a very common problem of interacting such students who are 
promoted to higher class with learning gaps in their previous class and this jeopardizes their 
progress in the present class. This requires some preparatory class for such students. In extending 
students the facilities of preparatory class or remedial classes NGOs can be of tremendous help. 
This makes linking teacher education with NGOs relevant. 


Industrialization and corporatisation—whether we like it or not, has become a reality. Therefore 
education in any level cannot be delinked from the Industrial and Corporate world and so are 
schools and their teachers. Teachers must learn to intermingle with this world. For that, the first 
thing that is necessary is to know the methodology and strategy to bring this world closer to the 
schools. A teacher will learn these methodologies and strategies from the teacher educators. 
Therefore it is mandatory for the Teachers’ Training Institutes to have some sort of linkage with 
the Industry House as the pedagogues cannot keep their eyes closed to the demands and 
requirements of this world, Teachers have to be trained so that they know how to satisfy their 
needs in return how to get some sort of help which may include financial help from them. 
Though school is different world, still, whether a part of the managerial skill used in their world 
can be thought of, in our school is a question we can deliberate. To know about their 
requirements, to get a touch of their managerial ability or mechanism of attracting the finance 
for school or education as a whole, teacher-training must be “contaminated” with the corporate 
world, 


Language teaching institutes are of great importance to the persons involved in teaching 


Particularly for those who are teaching in school. They are not only important for those who are 
language teachers but also necessary for the teacher of other subjects. The reason is, whatever 
may be the subject, communication is a vital phenomenon to make teaching clear, meaningful 
and attractive. In order to bring communicational skill among the teachers of different subjects, 
teacher training has to be linked in some manner with the language teaching institutes. 
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It is very natural that every teacher should be conversant with basic knowledge of physical 
education and that brings a compulsion in teacher training institutes to have 


assistance from the colleges of physical education. They can invite faculty members from 


colleges of physical education; utilize the instrumental infrastructure to give trainee-teachers an | 


exposure to the theoretical and practical aspects of physical education. 


The subjects taught in schools are all dynamic from the point of view of their content and 
interpretation of the content. How a particular content area can be taken up during teaching in 
a simple manner is sometimes an enigma for a teacher. In these situations general degree colleges 
can be of help to the teacher-educator. Linkage with these colleges will help teacher educators 
to convey correct message to the subject teachers. Students come to the degree colleges from 
school and the teacher of those colleges know the scholastic deficiencies pupil have when they 


come out of schools. Teachers’ Training Institutes can get this information if they have a linkage | 


with those colleges and alter their endeavor accordingly. 


Teachers’ Training Institutes must have enough knowledge about what kind of research 
activities are undertaken on pedagogy or psychology. The world of teacher training must get an 
idea about what new ideas, theories or principles of teaching-learning are engulfing the 
pedagogic word. These types of activities are undertaken or compiled by NCERT, SCERT and 
University Departments of Education. Therefore relation between these organizations and 
Teachers’ Training Institutes is very important. 


. Training Institutes want in the aforesaid areas and Teachers’ Training Institutes will also come 
to know the arguments of these bodies as regards their decisions. 


Did we leave some agency with which teacher training must have some sort of relationship? 
Obviously yes. You can not seclude teacher training from schools for which the teacher training 
is really meant for. Now a day the relationship between these institutes and schools are limited 
only to the practice teaching related activities. But that is not sufficient as closer relationship with 
as many schools as possible is very much required and then only it will be possible for any 
agency in charge of teacher training to be able to perform its duty properly and systematically. 
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INTEGRATION OF THEORY AND PRACTICE 
IN TEACHER EDUCATION 


Saktipada Patra 
Introduction : 

Faulkner once remarked that he wrote because ‘it’s worth the trouble’. We the teacher-trainers 
sometimes feel frustrated because we fail to have this satisfaction. We work hard until we are blue 
in the face, but our attainment always falls far short of our objective. We find that teachers, even 
with training, do not change the way they teach but continue to follow the same pattern of teaching. 

The question is: Where is the malady? The malady lies in the trainers’ perceptions of the learn- 
ing process. They hold a set of beliefs and assumptions about how people learn. We may call these 
belief-sets learning paradigms. The paradigms are not regularly and rigorously tested. Trainers 
suffer from paradigm paralysis. Trainees lose out when a particular paradigm does not meet his or 
her needs. 


We, the super-teachers, have a desire to ‘educate’. As instructor and imparter of knowledge, the 
trainer adopts the role of a lecturer with little or no participation of the trainees. The trainees are 
exposed to different theories of language teaching through lectures. Theory and practice are kept 
apart as separate components. The trainer’s job is to deliver knowledge and trainees’ duty is to 
ingest it. The immediate practical concerns are overlaid in ‘top-down’ fashion by a transmission 
approach. The training procedure is a ‘sitting-with-Nellie’ one, expecting the trainees to follow the 
expert’s instructions and advice. Naturally theory is poured into unresponsive ears and the message 
does not reach the mind. 

Teacher trainers are looked upon as authorities expected to prescribe what teachers should do 
and trainees are to listen to and follow the prescription of ready-made problem-solving techniques. 
This is what makes the teachers feel helpless when confronted with a methodology counter to 
norms of the classroom ethos. f 

We should remember that we are adults working with the adults. We had better shift to andra- 
Eogical paradigm suggested by Malcolm Knowles. Adult learners have a deep and powerful drive to 

e self-directed. They have accumulated a substantial reservoir of experience. They learn best when 
they feel the need. They are basically problem- oriented and are largely intrinsically motivated. 
Naturally they require a positive psychological climate to support learning. Such a climate would be 
characterized by mutual respect, collaboration, mutual trust, openness, opportunities to share, hu- 
maneness and pleasure. / y 
_ What we do is contrary to what is expected of us. We cover all points. We act as imparters of 
Information instead of being arrangers of experiences. We do not practice what we preach. If the 
trainees are to be encouraged to develop their professional expertise in an autonomous and self- 
directed Way, somehow autonomy and self-direction should be woven into the fabric of their course, 
It is unlikely that they will develop much skill or understanding of the methodology of eves 

“aming if they are taught only by didactic lectures and assessed only by examinations which em- 
Phasize factual recall. 


=O 


TRAINING AND EDUCATION : 


The solution lies in teacher education which differs as a concept from teacher training because 
teacher education, instead of presenting ready-made problem-solving techniques, focuses on con- 
tinuing enquiry and adaptable practice. Trainers should never forget that it is impossible to give 
universally valid prescriptions because skills, techniques and practices though demonstrably used 
with spectacular success in one place may give poor results in another, and no single method could 
be the most effective one for all learning/teaching situations, It is also flying in the face of experi- 
ence to think that the substitution of one method for another will achieve success. Teacher education 
will generate a particular attitude in the trainees that will prompt them to get themselves engaged in 
critical reflection on ideas, the informed application and experimentation of ideas in practice and 
the critical evaluation of the outcomes of such application, In place of a top-down procedure, the 
emphasis will be moved to the process of exploration leading to genuine understanding. 


‘Reflective Cycle’ 


Stage 1 
(Pre-training) 


Stage 2 
(Professional education/development) 


Reflective practice model of professional education / development 


GOAL 
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Training is a highly complex activity which requires knowledge, understanding, practice and 
experience before it can be carried out in a fully professional and effective manner. The experiential 
aspect of the training will engage language teachers in a process of continual professional develop- 
ment and guide them towards the critical appraisal of ideas and the informed application of these 
ideas in their own classroom. In the experiential part of training the Reflective Practice Model 
presented by Michael ]. Wallace in his book Training Foreign Language Teachers may be followed 

The trainees do not enter into professional training with blank minds. They have a deep underly- 
ing ‘conceptual schemata’. The ‘Received Knowledge’ is the input they receive in the training 
course - that also mostly through active participation in discussion. The experiential part of the 
training enables the trainees to evaluate the inputs in terms of their own practice. The trainee can 
reflect on the ‘Received Knowledge’ in the light of classroom experience and classroom experience 
can feed back into the ‘Received Knowledge’ sessions. So the experiential part in the learner-centred 
model presented here is the central focus of the knowledge base on the one hand and the reflective 
process on the other. The process of reflection during the experiential part of the training course 
makes the classroom teacher a researcher. Careful observation and reflection at this stage prompt 


teachers to modify their practice. 


This teacher education by means of initiative and self-investment can be realized through a task- 
based procedure which emphasizes learning by doing. The trainees will be introduced to the re- 
search findings, theories and methodology which are the necessary intellectual content of the pro- 
fession only through the completion of some tasks or activities like:- 

comparing two kinds of drills or exercises and decide which one they prefer and why; 

preparing a marking scheme; 

discussing several methodologies an 
commenting on a lesson plan and suggesting improvements, 

listing differences between one method and another; | 

ranking factors in grading a piece of written work - putting them in order of importance; com- 
pleting a list or chart. 

The task-based approach ensures that the participants are actively involved and that they are 
taking the kinds of decisions that they need to take in the class- room. As in the completion of task 
group-mode is followed, participants discuss the target issues posed by the task in group and articu- 
late their own perception of the new ideas. Things proceed by discussion and not by lecture. The 
role of the trainer in this approach is very much one of facilitator and only rarely one of provider. 


d finding one most suitable for achieving their aims; 


Such eal PET to be used by the trainer as and when applicable. They will get the 


trainees engaged in critical reflection on ideas which are thus subjected to scrutiny and not simply 
accepted on trust. While using these task-based activities the trainer will resort to a combination of 
procedures by Ellis, like lectures, group-pair discussion, workshop, individual work/assignments, 
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demonstrations, elicitation, plenary discussion and panel discussion. All these involve participants 
in activities which gradually require them to take on more responsibility for their own development. 

The activities are to be carried out in a supportive and non-threatening way. Besides, the trainers 
should also be cognizant of time constraints. At the end of each discussion session he should pro- 
vide a follow-up hand-out. The hand-out summarizes the trainees’ insights, listing the general theo- 
retical questions raised by them and suggesting reading materials. 


In authoritative training procedure prescription in teaching keeps the responsibility for decision 
making with the teacher educator but to make teacher education effective the teacher educators 
should shift responsibility for decision making to classroom teachers. The classroom provides an 
opportunity to try out ideas in practice as a means of professional development. The trainee reflects 
on his performance and this leads to the conscious development of insights and conscious applica- 
tion of principles. 


To implement this concept of supervision quite different from the traditional one the trainer 
should follow a simple observation schedule. As per this schedule the supervisory dialogue is struc- 
tured in four key stages: 

Stage 1: ` Establishing the facts-what happened ? 
This question may be subdivided into : 
a) What did the teacher do ? 
and 
b) What did the pupils do ? 


Stage2: Objectives and achievements 
What were the objectives ? 

This leads on to other questions: 

a) What was achieved ? 

b) What did the pupils learn ? 


SSS 
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Stage 3 : Generating alternatives: 

What else could have been done ? This discussion of alternative procedures should not be looked 
upon by the trainees as a criticism but as an essential element in their on-going professional devel- 
opment. 


Stage 4: Self evaluation : 
What have you learned ? 

Such supervisory dialogue will help trainers get themselves involved in developing the trainees’ 
awareness of teaching and their skills of self-appraisal. No doubt prescription has its place and its 
function because sometimes trainees welcome the authority of experience which gives them confi- 
dence and relieves their anxiety. But the supervisor should bear in mind that prescription should 
always be tempered by mutual respect, a warm and pleasant manner and a recognition of strengths 
as well as weaknesses. 


The implementation of the suggestions put forward here depends on the change of attitude on 
the part of the trainer, He should look upon himself not as an ‘expert’ passing on knowledge, but as 
one whose input is no more and no less valid than that of the other participants. He should demon- 
strate an openness to different points of view and try to gain the confidence of the trainees by 
exhibiting a willingness to abandon the traditional “inspector” role in favour of that of a concerned 
colleague. A trainee will no longer be looked upon as a practitioner ofa technology which has been 
passed on second-hand, and each lesson given by him will be an experiment, an adventure, “a new 


beginning, a raid on the inarticulate”. 
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Important New Social Interventions ; 


@ Provide one year of pre-school education for all children to give those from 
underprivileged backgrounds a head start. 


@ Expand secondary schools with provision of hotels and vocational education 
facilities to assure quality education to all children up in Class X. 

@ Expand facilities for higher and technical education of quality with emphasis 
on emerging scientific and technological fields. 

© Provide freedom and resources to select institutions so that they attain global 


Standards by 1011-12. ; 
@ Provide emergency obstetries care facilities with 2 hours travel from every 


habitat. 
© Ensure adequate representation of women in elected bodies, state legislatures, 


and the Parliament. ; ' 
o single women including widows, Handicapped, 


@ Provide shelter and protection t 
deserted, and separated women. 
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QUALITY IMPROVEMENT IN TEACHER EDUCATION 
—Dr. Mili Das, Dr. Sujata Raha & Rajyasri Roy 


The concept of education changes from time to time depending upon the demands of the | 
society, the personality attributes of the learner and the perception of the people of the country, | 
Education may be viewed as a man making process; it is the process concerned with enrichment | 
of the personality or the development of individuality. In the modern milenium in order to meet 
the multifaced challenges of the competitive world, the concern for quality education can be 
percieved among all segments of people. Thus there arises the need to shift attention from 
traditional education. 

J. P. Naik described equality, quality and quantity as the elusive triangle of Indian Education. 
To elaborate on the concept of this elusive triangle certain global monitoring reports on education 
need to be mentioned. According to the report of World Round Table conference on Quality 
education held at UNESCO headquarters on october 2003. “Quality Education is a public service 
and a social good that shapes the identities of individuals and raises the aspirations of the 
society.” 

In July 2004, the round table conference on “Quality School Education’; achievement and 
sustainability was held at Hyderabad. According to the report of this conference “Quality School 
Education is fundamental in creating a future for human security, community development and 
national progress.” 

According to NCF 2005, “Quality is a systematic attribute rather than only a feature of 
instruction or attainment...... quality expresses the system’s capacity to reform itself for enhancing 
its ability to remedy its own weakness and to develop new capability.” 

The important factors of Quality Education are :— 

(1) Learning Environment 

(2) Curriculum 

(3) Text books and Teaching Learning Materials 

(4) Competent Teachers 

(5) Teaching Learning Process. 

(6) Evaluation. 

The factors of Competent Teachers and Teaching Learning Process are issues of direct 
concern for the Teacher Educators. It is the care, concern and endeavour of the teacher educators 
that shapes the minds of the teachers who are entrusted with the solemn task of imparting 
Quality Education to the future citizens. Teacher Education is a professional course aiming at 
preparing individuals to join the teaching profession initially as teachers but in future may rise 
to the position of supervisors, administrators and trainers of teachers. Thus, to meet the demands 
of quality education, teachers training courses should have a strong component of practicum 
which must be relevant to the demands of teacher’s job. 

Teacher Education is a refrssional programme to prepare and provide experience to individual 
who are planning to join the teaching job. The aim of this course should be not only to prepare 
a teacher just to convey his knowledge to the learners but also to impart the different aspects of 
quality education. If we look at the present scenario of teacher education programmes, the course 
content is teacher centric where learning is confined within the four walls of the classroom and 
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teacher’s job is just imparting fixed, passive knowledge. The teacher education programme of the 
present day has turned out to be a professional training concerned with mere emancipation of 
certificates seggregated from the ‘practicum component. An interesting observation is that since 
30% of the trainee candidates are deputed, their intention is to acquire a degree that will serve 
the technical purpose only. But the challenging task of nourishing the tender minds of the society 
so as to meet the challenges of globalisation, has been overlooked. 

To achieve the practical implementation of the elusive traingle of education, teacher education 
progrommes need to be reformulated and strengthened so that the teacher can be an “encouraging, 
supportive and humane facilitator in teaching-learning situations to enable learners to discover 
their talents, to realise their physical and intellectual potentialities to the fullest, to develop 
character and desirable social and human values to function as responsible citizens” and 

— “active member of a group of persons who make conscious efforts for curricular renewal 
so that it is relevant to changing social needs and the personal needs of learners.” (—National 
Curriculum Frame work, 2005.) 

The teacher education program should be reformulated so that the activities of the teacher 
correspond to the roles expected of a teacher in the present day. In service teachers need to 
become catalyst for change in school practices. Since the teachers roles are nothing but his 
performance areas, the teacher education programe should be oriented in such a way that the 
teachers are motivated to serve as a facilitator of knowledge construction and integrate theory and 
practice dimensions in such a way so as to cope with the issues and concerns of contemporary 
Indian society. 

In the context of present day school realities and current discourse relating to the aims and 
objectives of quality education, a school teacher should act in the following roles— 

(1) Perform the role of a manager of ‘classroom. 

(2) Facilitator of learning. 

(3) Mobiliser and manager of resources. 

(4) Designer and organiser of pupil evaluation. 

(5) Researcher and innovator. 

(6) Planner and organiser of co-curricular activities. 

(7) Mentor and counselor of children. 

(8) Service provider for the community and parents. 


(9) Curricular developer. Hh 
Thus the above mentioned roles should be emphasized in the teachers training Courses. The 
fact of optimism is that certain practical implementations have been done by the Universities and 
Teachers’ Training Colleges of West Bengal in this aspect. But far yet is the goal of Quality 


Education. So much has to be achieved and the most sincere initiatives should be taken by the 
d Teacher Educators should 


Teacher Educators. The Administration, the Curriculum Framers an Sl 
work in consensus to realise the innovative aim, of quality upliftment of Teacher’s Training. 


References : 
(1) National curriculum Frame work, NCERT 2005. 
(2) “Report of the Round Table Conference on Quality School Education. Achievement and 


Sustainability” Administrative staff college of India, Bellevista Hyderabad. 


(3) School Experince Programme and a quality Teacher Education. G. L. Arora (Internet) 
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QUALITY TEACHER EDUCATION & THE ROLE OF 
TEACHER EDUCATORS 


—Jayasri Banerjee 


Quality is the prerequisite of any educational system as it affects what students learn, how will 
they learn and what benefits they draw from education. The quality is characterized by 
continuous search for improvement through innovative approaches. The quality in education may 
be defined as: 


Fitness of educational outcome and experience for use ( Juran & Gryna, 1988); ‘conformance 
of educational output to planned goals, specification & requirement’ (Gilmore, 1974; Crosby, 
1979). The overall quality in education depends on the quality of teacher and a sound programme 
of preparing professionally competent teacher to impart quality education programme of 
preparing professionally competent teacher to import quality education. Hence it is necessary to 
bring about the change in the system of teacher education in order to prepare quality teachers. 
A sound programme of professional competency teaching is essential for the qualitative 
improvement of teacher education. 

The quality in teacher education depends on the quality of the teacher educators. Through a 
series of well designed activities professionals competence may be developed in the teacher 
educators. The teacher educators are not only engaged in the task of training the pre-service and 
in service trainees but to perform some other activities at the mastery level would be essential. 
Their acquaintance with the new strategies and techniques of material development, the application 
of the different approaches of evaluation, understanding the need of interaction with the 
community, creation of activity-based teaching environment, selecting - organizing and using 


With the changes in the school curricula, corresponding changes in training programmes & 
strategies are desirable on the part of the teacher educators. The quality of training depends upon 
the professional competencies of the teacher educators and which in turn, affect the quality of 
the school education. 


To achieve competencies in the teacher education following areas must be emphasized : 
1. Contextual competencies: To provide a wider view of teachers’ role in society. 


2. Conceptual competencies: The concepts of education & learning , psychological 
& sociological aspects of education. 


Curriculum & content competencies. 


3 

4. Transactional competencies. 

5. Competencies in other educational activities. 
6 


Competencies related to teaching - learning material : Competencies in preparation, 
selection & use of TLM, new educational technology & local resources. 


7. Evaluation competencies. 
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8. Management competencies. 
9. Competencies related to community contact & cooperation. 


10. Competencies in consultancy services. 


At present, M.Ed programme is treated as the programme for enhancement of professional 
competency of teacher educators. The course structure of M.Ed, programme must focus on the 
‘continuing professional growth of the teacher educators’. The programme need to be specifically 
designed to prepare teacher educators. There should have provisions for teaching practice, to 
conduct research work, taking up innovations in teacher education. But the existing M.Ed. 
courses are by & large academic in nature & not adequately professional in content. 

Some colleges of Education have been upgraded as Colleges of Teacher Education (CTE) and 
Institute of Advanced Studies in Education (IASE) for taking up innovations in teacher education. 
These colleges have organized several professional development programmes for teacher educators 
and adopted some indigenous approach to teacher preparation. 

Teachers at various levels are prepared professionally by teacher educators. The quality of 
teachers largely depends on the professional education of teacher educators. Therefore, it is 
hecessary that only the professional competence, willingness & commitment on the part of 
teacher educators is a pre-requisite to prepare quality teachers. A sound programme of professional 
education of teachers, adjusted properly with the demands of the curriculum, is essential for the” 
qualitative improvement of education. 


References : 


1. Mukhopadhyay M., Total Quality Management in Education 
Educational Planning & Administrators, New Delhi, 2001. 


: National Institute of 


2. http:// www.nete-in.org/pub/curr-o.htm. 
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ACTION RESEARCH IN SCHOOLS/EDUCATIONAL INSTITUTES 
— Kamal K. De 


1.0 Salient features of educational research : 
> To Understand, explain, predict and control human behaviour in educational setting. 
> To enrich and expand the body of knowledge in education. 
> To attain knowledge about the nature of the children, how they learn and how they grow. 


2.0 Types of research—On the basis of utility and the target population the educational 
research may be divided into three parts : 


> Basic/Fundamental research for theory building. 


> Applied Research for Testing the Applicability of a theory in different 
educational set up. 


> Action research For solving the problems of the local educational set up 
of the researcher(s) 


3.0 Defination of Action Research (AR) in Education : 


> According to Corey(1953), the originator of the concept of Action Research, “Action 
research is the process for studying problems by practitioners scientifically to take 
decision for improving their current practices. 

> According to wallace (1998) “AR is done systematically collecting data on your every 
day practice and analyzing in order to come to some decision about your future practice 
should be.” 


Analysis of above difinition gives us some common elements of action research which are 
noted below- 

1) Problem/ everyday practice/ current practices. 

2) Studying/collecting data and analysis. 

3) Decision. 

4) Improving future practice should be. 

5) Yon/Practitioner. 


4.0 Some salient feature of action research- 


1) The problem of AR is an educational problem on teaching, learning, evaluation, 
management etc. in a school. 

2) The problem is local and immediate. 

3) Resercher is a practitioner, i.e. teachers, administrators, supervisor etc. of the school who 
face the problem. 


— jp 
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4) These practitioner solve the problem in their own way. 
3) Rigorous scientific method may not be followed in AR. 
6) The practitioner may not have specialization in methodology of educational research. 
7) The researches are not meant for theory building. 
8) AR may not add to the existing body of knowledge in education. 
9) Sometimes the inference drawn is AR may be subjective rather than objective. 
10) Findings of research are to be evaluated in terms of local applicability and not in terms 
of universal validity. 
11) In spite of severe limitations of AR it is very much important in- 
(a) improving school situation. 
(b) enriching practitioners themselves. 
(c) enhancing efficiency of a process (e.g. process of maintaing discipline). 


5.0 Objectives of AR : 
1. To identify problems in a school set up and solve them, and improve the working 
conditions of the school. 

. To develop appropriate scientific attitude among all concerned. 

. To bring enrichment among the students, teacher him/herself. 

. To motivate students. 

. To make school climate conducive to learning. 


UP wn 


6.0 Levels of AR : Action Research may be done at different levels— 


1. Individual Teacher AR-Single classroom issue. 

2. Collaboration AR-Single/several classroom issue. 

3. School-wide action Research-School issue. 

4. District-wise AR—District issue/organizational structures. 


7.0 Types of Action Research Projects 
ion, analysis, prognosis and control. 


1. Diagnostic—Testing, diagnosis, clinical observati 

2. Descriptive-Studying status of an object/phenomenon. 

3. Experimental—For objective, realistic and scientific results to be ui 
problems. 


sed to different classroom 


IDENTIFY PROBLEM GATHER DAT 


8.0 Action Research Cycle : 
A ANALYZE OF DATA 
7 4 


EVALUATE DATA * ACT ON EVIDENCE © INTERPRET DATA 


Tools necessary for AR 


> Observation 

> Rating Scale 

> Interview 

> Questionnnaire 

> Achievent and other tests. 


Other soruces of AR 
> Audio/Video tapes 


> Documents/Exhibitions, Minutes book of meeting, Attendance register, Examination results, 
Text book, Curricula, Students’ answer sheet, Photographs, Memoranda) 
> File notes. 


10.0 Some evidences that may be used in AR 
>  Increase/decrease in enrolment of the students. 
Duration of stay of the students in school. 
Completion of schooling by the students/increase of dropout. 
Quality of achievement of students, 
Patterns of students’ reactions to the teaching—learning process in school. 
Students’ participation in classroom teaching learning process. 
Opinion of the guardians about educational activities of the school, 
Teaching behaviour of the teachers etc. 


MEWN MMO NCES 


11.0 Application of AR in School Situation : 


(a) Teaching methods—Teacher may change his/her method—evaluate the change in performance 
of the students. If performance is not satisfactory—-why? (Problems) — Seeks opinion of the 
students and colleagues (data collection). — Analysis — Interpretation — modify the method 
and apply again. See the result (evaluation) — Further problem. 


(b) Learning strategy — AR on indiscriminate use of letter case in a word or in a sentence 
by the students. ~- 


(c) Evaluation procedure —AR on award of letter grade and numerical scores on the 
achievement of the students. 


(d) Value and Attitude development — Effect of activity based teaching on dispelling 
superstitions of students. 


(e) School Administration — Whether over enrolement has any effect on the achievement 
of the students in a school. 
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NATIONAL CURRICULUM FRAMEWORK-2005 
AND PREPARATION OF TEACHER EDUCATION 


Prof. Satyabrata Datta Choudhuty 
(Govt. training College, Hooghly) 


Teacher Education is a professional course and so are the courses on Medical Education, 
Technical Education. But there is a distinct difference between Teacher Education and other 
professional courses. Whether it is in India or anywhere in this world, you will find teaching is 
a broad of spectrum activity and it requires a number of skills. One has to acquire efficacy in 
number of areas that is, probably, not the case with other professions. The job of teaching 
becomes further complicated when it is question of teaching in primary or secondary schools. 
Moreover, quality, efficacy, skills etc. which are supposed to be part a teacher’s personality, are 
not static. They vary with change of time, socio-economic structure of a society, means of 
production, academic aspiration of people, curriculum etc. It is not that National Curriculum 
Framework has come to this country for the first time but this National Curriculum Framework 
is definitely different from the earlier ones. This is the reason why in this seminar cum workshop 
we are keeping ourselves active on deliberation over preparation of teacher education framework 


in the perspective of National Curriculum Framework-2005. ; 
Now let us look into, in the light National Curriculum Framework-2005, what should be the 


competency areas and commitment areas for Teacher Education, and pillars of education. 


mpetency areas for her E ion 
Conceptual Competencies 
Contextual Competencies 
Curricular and content Competencies 
Transactional Competencies 
Competencies in other educational activities 
Competencies related to teaching -learning material 
Evaluation Competencies 
Management Competencies 
Competencies related to parental contact and cooperation 
10. Competencies related to community and cooperation 
11. Competencies to change teachers jobs as the society is changing 
12. Competencies to bring gender parity 
13. Able to give education for democracy, peace and s 


14. Deliver multi-grade teaching 


ewer a Wn = 


ocial cohesion. 
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15, Competencies to develop learners who can become self-managing and independent 


16. Capable in the use of Information Technology 


Commitment areas of Teacher Education 


I, The Learner 

Il. The society 

III. The profession 

IV. Achieve excellence 
V. Human values 


Pill f tion 
a) Learning to know 
b) Learning to do 


c) Learning to live together 
d) Learning to be 


In the light of the above, let us see. what sort of teacher education has to be framed. Firstly 
it should be such academic exercises which will make a teacher obtain mastery in this proposition 
that it is necessary for a teacher to apply his mind with the help of his own knowledge of child 
and adult psychology. This indicates that a teacher must have conceptual understanding of 
psychological perspective of education. Teacher Education has to take care of this scenario. 


There is a national desire not just to raise the quality of the teaching force to match the present 
demands on them but also to change teachers’ jobs as their host societies are changing. New goals 
create new demands: gender parity by 2005 and universal basic education by 2015; inclusive 
education, education for democracy, peace and social cohesion, multi-grade teaching, increased 
accountability for achieving learning targets: the development of learners who are self-managing 
and independent, skilled in critical thinking and problem solving, equipped with life-skills, the 
preparation of learners who are competent for knowledge-based economics and the expansion of 
teachers’ roles to include social work in communities. A man is born as an individual when he 
is genetically limited entity, confined to his own likes and dislikes, his own desire, his own 
ambitions. But as soon as he becomes a person, he expands, he is able to enter into the life of 
other people and also get response from other people. This is the difference between Individuality 
and Personality. Personality is a superlative word compared to individuality. It is not that 
individuality does not have any role in the growth of human being; rather it rescues man getting 
lost in the collectivity and makes him/her a free and dignified person. This sense of individuality 
is seen among child from the age of 2 onwards, Therefore our task is to educate a human child, 
up to the age of five in such way so that his ego or individuality is strengthened. Thereafter, the 
child must be educated to steadily grow into personality, by orienting it to give service to others, 
to find a place for others in its scheme of living and working. So child initiated to grow steadily 
from Individuality to Personality Swami Vivekananda said “The national ideals of India ar? 

renunciation and service. Intensify her in those channels and the rest will take care of itself”: 
When our children are able to live in peace with other children, work with others, love and servé 


NA 
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others then they become persons. This type of growth must first come to our teachers. They must 
strive for it and achieve it and then help their students to achieve it. These basic tenets of NCF- 
2005 must be remembered by the institutes imparting teacher education and frame their activities 
accordingly. 

National Curriculum Framework-2005: categorically pronounces that education does not 
mean stuffing a person’s brain with lots of information and it must be ensured that information 
is transformed into knowledge. Teacher education must be so structured so that it educates a 
teacher to not only convert information to knowledge but also, in turn, transform knowledge into 
wisdom, 


An important function of teacher education is to bring managerial skill among teachers as 
class management has been a stupendous job everywhere in the world. To make transaction of 
NCF-05 a fruitful and effective phenomenon, it is necessary that a teacher must run the class; 
he or she takes, with required managerial efficiency. There are a good many people to whom the 
application of a concept of management to education is an uncongenial idea, perhaps even 
repugnant. Historically and ideologically, the notion of management is identified with class 


struggle and with fears of technocracy. In the values of society the activity of managing stands 


low in esteem, whilst in the league table of academic respectability the credentials of management 
the concept is no longer regarded as irrelevant. 


studies cause discomfort. Yet. at the very least, ; | 
Our classroom is heterogeneous in many senses. There are pupils from different socio-economic 


structure, different religion, different ability, different study habit etc. Dealing, interaction and 
controlling such heterogeneous group is always a difficult proposition. To address needs and 
requirements of such variety of learners conglomerated in one classroom definitely requires some 


sort of managerial capability. 


When we discuss about heterogeneity of our classroom, merit is a very relevant terminology 
as far as the classroom management is concerned. In India or anywhere in the world we always 
find some pupils who are scholastically ahead of others. When teacher puts a question before the 

advanced learners who are, many 


pupils after teaching a portion of content of a subject, relatively | 
a times, few in number response correctly with a hue and cry from different corners of the 


classroom. Now, the real tough time for a teacher starts. He or she starts thinking that the whole 
class did get the academic message that he or she wanted to convey has been received properly 
by the learners. This phenomenon is popularly known as Meritocracy which means classroom is 
tuled or so to say controlled by the meritorious students. Slogan of the National Curriculum 
Framework-2005 is transmitting quality education to the so called slow learners and this requires 
such type of teacher training which will be able to destroy the misrule of meritocracy in our 


classroom. 


Is it necessary that certain sociological sense training need be invoked among the teachers 
With the help of teacher training programme? Answer to this question Is yes with a capital Y. In 
order to develop competencies related to parental contact, related to community and cooperation 
and competencies to change teachers’ jobs as the society is changing, sociology has to be a part 
of the curriculum of the teacher training programme. An old proverb very correctly states that 
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a man can eat alone but a man cannot live alone. So a man must be converted into a social man 
and this only can ensure individual and social development. This is not an easy job in present 
day’s individualized society. We are not satisfied with a family telephone and endeavor to get 
a mobile phone which belongs to me and only me. Gone are the days when people used to hang 
around a gramophone and listen to a song or music with others. Now I have my own music 
system whose tune enters into only my ear. Now let us focus our attention to the development 
of competencies to bring gender parity and ability to give education for democracy, peace and 
social cohesion among teachers. If we want to convert this aspiration into reality our teacher 
education programme should be structured in such a manner that will create in trainees a rational 
mind and scientific attitude. This means, trainees after completion of their training will be able 
to find relation between cause and effect, will come to an inference after correct observation and 
deliberation, proper data collection and data analysis; will have superstition-free open mind, 
respect for others’ viewpoint, will be pragmatic to change own ideas when data and arguments 
speak against those ideas; will have a tremendous will to know the new, is able to deliver 


impartial judgement; will have perseverance, honesty and patience; will not draw conclusion 
from the data or idea supplied by others. 


Science and Technology has engulfed our society with its all-pervading phenomenon and 
naturally our classrooms cannot shy away from the technological boom. Use of teaching aids to 
be used in classrooms requires some sort of craftsmanship on the part of the teacher. Use of 
overhead projector, computer, multimedia etc. though may not be very commonly found in many 
Indian schools, are slowly taking their places in the classroom scen 


| ario. All this requires a teacher 
with technological bias. 


Therefore, where do we come? What should be the Panoramic view of teacher education? We 


| | he role ofa master, orator, psychologist, 
pedagogist, manager, sociologist, technical personality and salesman who knows how to sell 
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SAY HALLO TO QUALITY IN TEACHER EDUCATION IN INDIA 
| —Surjyansu Bhattacharyya, Organising Secretary ALEE.A 


The educational benefits that the children and the youth of a nation derive depend greatly on 
the quality of its teachers. As a matter of fact, though education is student entred, the teacher not 
only motivates learning, but also organises and carries out the whole programme of education in 
Schools, Colleges and Universities. It is essential for the society to ensure that the teacher is 
properly educated and trained for the purpose. Educational researches and investigations have 
established certain principles and methods of teaching at various levels, the knowledge of which 
is bound to be of imense help the teachers. This knowledge enables the teacher to add a good 
amount of quality in his day-to-day functioning. 

This fact was known to the education managers in the ancient India. Prior to the days of the 
East India Company, there existed in Indian Schools the practice of senior pupils instructing 
younger once under the guidance of their teachers. This educational practice was not very 
systematic but Dr. Andrew Bell, during his service in Madras. (Chennai) was highly impressed 
by the system of training by the seniors and introduced the system in England. The system was 
given a pedagogic shape there and was re-introduced, after sometime in India in the form of a 
teacher training schedule. Needless to say that the introduction of teacher training programme in 
India was historic and paved the way for qualitative enhancement of teacher education in India. 
In 1824 Elphiston initiated a programme to educate 26 teachers 12 in Gujarate and 14 in Marathi. 
In 1854 there was proposal for introducing regular course of training for School Masters. The 
first institution for training Secondary School masters was started in 1856 in Madras and in 1880 
in Lahore. In 1904 the resolution on Educational Policy of the Gov. stated— 

“wif, in a word, European knowledge is to be diffused by the methods proper to it, then it 
is most necessary that teachers should be trained in the art of teaching.” | 

Later on Sadder Commission recommended for the establishment of more training colleges 
for teachers. Since India attained independence, a good deal of attention has been paid to the 
Qualitative improvement in the teacher-education programmes. The conviction that teacher 
improvement in respect of quality is the ‘sine qua non’ of all educational improvement has led 
the central and state government to take an increasing interest in all types of teacher education 
programmes. National Council for Teacher Education was established— i ! 

“To prepare programme for the development of teacher education and es their 
implementation, to set standard in teacher education, to accredit training institutions. 

In the recent years education, at all levels, is expanding at a high speed and trained teachers 
are in short supply. On the other hand the mushroom growth of training colleges and the impact 
of correspondance courses have severely corroded the quality of teacher education in India. It 
seems the age old confusion about the outcome of teacher education has not weathered away 
ftom the mind of the public and the teacher, In the absence of proper infrasturacture and the 
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required number of teachers, the trained teachers usually fail to apply the acquired knowledge 
of their teacher education in the class roor. Again the examination system in vogue, encourages 
in place of creative activity. Unless the examination pattern including the evaluation pattern is 
changed betterment of teacher education will not bear any fruit. The confusion gives rise to 
several heart searching questions. We must answer to them. 

Some say that a teacher is only born. May be some are born with some inherent quality of 
a teacher, but their number is very very small in every country. But we require millions of 
teachers and it is absurd to supplement the teaching fraternity with born-teachers only. Even bom 
teachers are also required to be supplimented by the latest teaching technology. Born teachers are 
ineffective in the classroom without the help of teaching-aids and proper methodology. 

It is a hard reality that we must not wait for born-teachers and prepare some people 
professionally for teacherhood. While born teacher is a myth and the importance of teacher 
education cannot be underestimated. Actually teacher education is an important ingredient of the 
whole education system. The whoe gamut of our education system is benefited by the downward 
filtration of the teacher education outcome. So teacher education system must have the best 
infrastructure, if we desire quality education to rule over different levels of our education system. 

Quality teacher education has the pivotal role in the planning of education. We have different 
levels of education, namely— 

(i) Pre-Primary, (ii) Lower Primary, (iii) Upper Primary, (iv) Secondary, (v) Higher Secondary, 
(vi) Under graduate, (vii) Post-graduate, (viii) University, 

It is said that teachers for the Pre-Primary to the Secondary level of education require serious 
teacher education and training, whereas teaching personel for Higher Secondary to the University 
level do not require any prior teacher education. Such utterances carry no meaning at all. 
Everyone who desires to be a successful educator must equip himself with some amount of 


will require in-service training and orientation peridically. These are factors leading to the quality 
in-service training and orientation periodically. These are factors leading to the quality in teachter 
education. To enhance the quality factor refresher courses, short term training, education tours 
and exchange programes are considered to be vital. 

Status and service conditions of the teachers are directly related to the “quality” issue. Unless 
teachers are allowed better service conditions and a higher status, better quality person will not 
be attracted towards the teaching profession. As a result the input of quality in teacher education 
will be adversely affected and this will degrade the teacher education system. This is an 
important consideration about which the managers of education must give their mind to. 

Let us sort out the attributes of persons we expect to be in the teaching profession. The 
following facts of personality may be seriously considered while appointing a teacher or selecting 
a person for teacher education- 


a T 


institutions is dragged down in respect 


teacher is elected to be a 
same treatment should be exten 
the management or in respe 


democratically in consultation with th 
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(a) A good physique with a good body language 

(b) A person who has good habit and wears clean dress 

(c) Communication skills with linguistic ability 

(d) A fair degree of general mental ability 

(e) General awareness of the world affairs 

(f) Awareness about diversity of Indian heritage 

(g) A positive outlook on life 

(h) Capacity of good human relation and 

(i) A fair degree of value orientation 

These attributes of a person are very much needed for becoming a good teacher and only those 
persons can be helped by quality teacher education at all the levels of education wheather be it 
in the Primary Schools or the University. Without a sensible and a responsible person we cannot 
expect the following essential quality of teacher- 

(i) Punctuality 

(ii) Regularity 

(iii) Honesty in classroom performance 

(iv) Honesty in testing procedure 

(v) Honesty in admission affairs 

(vi) Honesty in administration 

(vii) Non involvement in private tution/coaching/testing. 

How a teacher can use his choice (a) teaching materials. (b) Teaching methods. (c) Evaluation 
techniques unless he has a strong psychological base line? Teacher trainers themselves should be 
proficient in the use of different skill they intend to develop amongst the trainees. Otherwise the | 
‘Quality Teacher Education’ programme becomes meaningless and ineffective. 

Sometimes it is found that some teachers take active role in political parties and give less time 
for classroom teaching. Sometimes those teachers are elected to the assembly or the Loksabha 
or the local bodies as people’s representatives and give little time for the institutions they are 
appointed as teachers but take the full pay-packet. As a result the students suffer and the 
of quality. This phenomenon can also be in some Teacher 
Education Institutions where some teachers are busy with other things except their duty. Quality 
suffers because of such bad role models in the educational arena. To protect the quality, once a 
MLA/MP/Councillor/Panchayet Member he should be treated to be ‘on 
leave’ form his place of service and should be treated as on without pay during the period . The 
ded to the teacher leaders elected to the Teachers’ Organisations. 
The question of quality should be given serious consideration in respect of teachers elected to 
ct of teachers who cleverly use this time in commercial activities. As 
a matter of fact a code of conduct should be seriously enforced after framing the same 
e teacher organisations, education managers, students and 


guardians. In the absence of some essential ethics the quality in Teacher Education proving to 
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be spoilt child. 

Needless to say that for achieving the desired quality level in Teacher Education a cadre of 
the teacher educators in educational technology should be immediately initiated at both the 
central and the state levels. The selection of the cadre should be well designed and should be 
based on- (i) Objective Tests. (ii) Rating scales. (iii) Group discussions. (iv) Personal interview 
and (v) Class-room performances. 

The selectors of the cadre should be capable of considering and Judging important issues such 
as—(a) Recognition of the meritorious Vis-a-Vis non-meritorious. (b) Sense of security of service 
Vis-a-Vis over security of service. (c) Performance Vis-a-Vis non-performance. (d) Disciplined 
Vis-a-Vis indisciplined. (e) Academic freedom Vis-a-Vis unacademic activity, 

Quality in Teacher Education can be revamped only if its curiculum and activities have a 
holistic view. For obtaining a holistic view the course should be rescheduled for three years after 
the Higher Secondary level or two years after the degree level. The course of teacher education 
should have two parts, namely—(a) General Education and (b) Preparation for the profession. 

The recasting of the Teacher Education curriculum is required for its improvement of quality, 


For obtaining continuous output of quality teachers there must be quality input in the Teacher 
Education Course. 


The country needs quality citizen which can only be delivered by quality educational institutions 
having quality teachers and last but not the least, quality teachers can only be produced by quality 


prepare the ground for delivering quality education in the Schools, in the Colleges and the 
Universities. 


The writer is a National Teacher, is in the Teacher Trade Union f 


‘or the last 53 yrs and is the organising 
Secretary of AIFEA. 
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A SHORT REVIEW OF THE NCF, 2005 
—Jyotirbhusan Dutta 


The objective realities and needs as well as the national aspirations which are significantly 
relevant’ for the Indian education in general and for the teacher education in particular have 
rightly been highlighted in the NCF, 2005. It has also referred to the historical perspective in 
respect of preparing The National Curriculum Framework as a means of developing a national 
system of education, recommending a core component for curriculum development. The NCF, 
2005, also has rightly pointed out that “the term National Curriculum Framework is often 
wrongly construed to mean that an instrument of uniformity is being proposed. The intention as 
articulated in the NPE, 1986 and the Programme of Action (POA) 1992 was quite the contrary. 
NPE proposed a national framework for curriculum as a means of evolving a natioinal system 
of education capable of responding to Indian diversity of geographical and cultural milieus while 
ensuring a common core of values along with academic components”. 

The NCF, 2005 has referred to the vision of Indian constitution as a secular, Egalitarian and 
Pluralistic society, founded on the values of social justice and equality in order to identify certain 
broad, aims of education. These include independence of thought and action, sensibility to others’ 
well-being and feelings, learning to respond to new situation ina flexible and creative manner, 
predisposition towards participation in democratic processes, and the ability to work towards and 
contribute to economic processes and social change. 

‘Peace’ is proposed in the NCF, 2005, as a preconditio 
Social temper, 

The school ethos is discussed as a dimension of the curriculum as it predisposes the child 
towards the aims of education and strategies of learning necessary, for success at school. 

Globalisation and the spread of market relations to every sphere of society causing 
increasing commercialisation of education and inadequate public funding for education as well 
as the official thrust towards ‘alternative’ schools, all these important issues have been 


Pointed out in the NCF 2005. 
In spite of these attributes and few others in favour of th 
Mention some very important ommissions and commissions of the document; In order to 
understand the context and significance of NCF, 2005, we should keep in our mind that from 
1975 when the first such ‘Framework was issued by the NCERT, much effort has been directed 
towards. 
a) The formulation of a national standard curric 
be adopted / accepted by all the Central/State 
b) The preparation of model standard textbooks ( 
the standard for such school textbooks. The ori 
Curriculum for Elementary and Secondary Educ 


endeavours. 
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n for national development and as a 


e NCF, 2005 we must not forget to 


ulum which, with some modifications, may 
Boards of School Education and 

published by NCERT), which would set 
gin of the widely acclaimed National 
ation in 1988, can be traced to this 


n IASE Publication Vol-II. 


In NCF, 2005, there are severe condemnation throughout of the measures taken by the 
NCERT to improve and standardize the national curriculum between 1975 and 2000. No where 
does this 2005 document require that religion not be allowed to intrude into or influence school 
education. The NCF, 2005, for reasons not known, avoids criticism of the widespread induction 
of communal elements in school education through NCF 2000 and NCERT textbooks during 
NDA regime. 

Indeed, what NCF, 2005 wants to put forward in place of NCESE. 1988, is not a national 
curriculum framework but an abandonment of the very idea of a national curriculum. The 
curriculum, it says, should be differently framed at the State Level, better still, at the levels of 
districts, to suit conditions ‘local knowledge’. It recommends a reduction of the ‘learning load’ 
by which it really means the knowledge conveyed by textbooks. It requires that teachers should 
also draw on their own experience to add substantially to the material in textbooks and actually 
invites them to contradict what the textbooks say when the latter are in conflict with “local belief 
system’. The NCF, 2005, condemns the textbooks issued by the NCIIRT between 1975 and 2000 
and demands a multiplicity of textbooks to be written after post modern version of educational 
philosophy. This philosophy requires that we should promote multiple ‘versions of knowledge’ 
give free play to the ‘native wisdom’ of the child, and. let him or her “create’ his or her own 
knowledge, etc. Rationality is to play no part, apparently, in the new ‘child-centred education’. 

The great fault of the educational system in the opinion of the NCF, 2005, is that here 
information takes precedence over knowledge’, children’s innate wisdom is glorified so. much 
that the school system appears to be almost superfluous. All these philosophical reflections 
indicate that there will be no national standards for school education, and apart from; elite 
schools, where ‘the individualised attention’ would be available to each pupil (as thought by the 
framers of the NCF, 2005), nothing worthwhile would be taught, in ordinary, state run or private 
schools. In such a situation, Where textbooks can be pushed aside, curricula ignored and one’s 
own experience (meaning one’s set of prejudices), would make the main guide, the teacher may 
go to the extent of injecting / imposing his superstitions and conservative nations in the name 
of ‘Icoal knowledge’. 

The statement of the NCF, 2005 that “all forms of local knowledge must be mediated through 
constitutional values and principles” is a clever but meaningless propostion. Who is to define 
what is and what is not a constitutional value; or principle? The Supreme Court, it may be noted, 
has already held the saffronised NCF, 2000, to be constitutional. Are religious obscurantism 
constitutional? By our rejection of rationality and of universality of knowledge, do we not open 
a flood gate to allow all kinds of obscurantism including the racial and religious creed to be 
brought in by the backdoor. 3 

Another very serious reservation against the NCF, 2005, is in regard to its domination of 
Public examinations from Class - I to Class - X in the name of liberating the children from the 
‘tyranny’ of examinations. Under the system recommended by NCF, 2005 at classes V and VIII 
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there would be only internal school assessments at which no one is to be detained. In class X 
also there would be no public / board examination for any one who just wants to stop at this 
stage. Only those who wish to get admitted into class XI will be required to appear in a public 
/ board examination. It has also been provided that a school may hold its own internal 
examination for class X even for those who wish to study in Class XI, so long as they continue 
in the same school. 

Can we blame a person and designate him / her to be ‘cynic’ if he / she finds in this provision 
the intention that without any large expenditure on schools and school teaching, the central and 
the state governments will be able to say that they have fulfilled all their constitutional 
obligations by providing free and compulsory education to all children upto Class X. A child may 
only be registered at a school in Class I in order to get Class X certificate from the same school 
after ten years. Only the richer parents whose children will read in private elite schools may make 
their children sit for Class X public / board examinations and supply the country with scientists, 
administrators, teachers and high level professionals. 

For all the abovementioned observations we acknowledge our indebtedness to Prof. Irfan 


Habib who in his article, entitled “Text, context, subjtext—what the National Curriculum 


Framework, 2005, portends for Indian school”, published in The Little. Magazine, Volume - VI, 


Issue 1 & 2, 2005, rightly pointed out few serious limitations and defects of the NCF, 2005. 
The NCF, 2005, “discussed very important issues related to “Teacher Education’. Those 
are as follows : 
(i) Teacher Education for Curriculum Renewal. 
(ii) Present concerns in Teacher Education. 
(iii) Vision for Teacher Education. 
(iv) Major shifts in-Teacher Education Programme. 
(v) In-service education and training of teachers. 
like autonomy and accountability of teachers. 


The NCF, 2005, also discussed the issues, 


But the document is conspicuously silent in respect of the provisions as have been spelt out 
n. This may be considered as a serious 


in the documents of the NCTE regaridng Teacher Educatio 

omission of the NCF, 2005. Since the, NCTE is a statutory authority to ensure planned and 
co-ordinated developments of teacher education and to determine as well as to maintain the 
direction and the standards of Teacher Education in India, it may be mentioned that in 
addition to the previous document of the NCTE on Teacher Education, the Draft proposals 
2006 : Curriculum Framework For Teacher Education, prepared by the NCTE in collaboration 
With, the NCERT, has already been released. .Any recommendation on Teacher Education or 
any measures taken in this regard without any cognizance of the NCTE, may cause confusion 
and serious bottlenecks in the field of teacher development. A 

_ a) Theoretical knowledge in the form of an interdisciplinary character (b) Practical training 
in real classroom situations and (c) Follow-up programme after completion of the training 
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at least in the form of internship — these are essential components of teacher education, 
In the present state of affairs item (b) and (c) demands much more emphasis. But little has been 
said in this regard in the NCF, 2005. 

Teaching is always recognised as a ‘Noble Profession’. But the modalities to uphold teaching 
as a profession have not been spelt out as yet. Unlike other professions like medical profession, 
legal profession, engineering profession and accountancy, teaching does not require any passport 
like registration or any thing else for entering into the profession and there is no internship and 
no follow up programme in teaching after receipt of academic degree in teacher education. 

Our expectation from the NCF, 2005, in this respect has not been fulfilled. Strictly speaking, 
nothing has been proposed in the NCF, 2005, to uphold teaching as an organized profession, 
although this is an essential pre-condition in education for curriculum development and 
implementation thereof. This is closely interlinked with the concerns like teachers’ autonomy and 
accountability. 

In respect of teachers education there are long standing demands and expectations which have 
not been highlighted in the NCF 05. 

The expectations are as follows : 


(a) Clarification in respect of status of teacher training colleges Vis-a-Vis the mainstream 


education system and that of the teacher educators Vis-a-Vis the teachers of general 
colleges and universities. 


(b) The importance of establishment of State Councils of Teacher Education as the state 
component of the NCTF. 


(c) The role of teacher educators in the organisations like School Service Commission and 


College Service Commission which are entrusted for appointment of teachers in schools 
and colleges. 


(d) Specific scheme for teacher training, particularly to equip teachers to use effectivelv 
‘local knowledge’ in rational and un-biased manner. 
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Vie the Seminar room on the 
second day. 


Dr. Jayasri Banerjee of David Hare 


Training College addressing the 
Seminar. 
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Prof. J. B. Dutta, Prof. S. Dutta 
Chowdhury. & Prof. S. K. Ghosh 
conducting group activities in the 
Seminar-cum-workshop. 


DIFFERENT MOMENTS OF THE SEMINAR-CUM-WORKS OP 


Sri Samir Kr. Chakraborty of 
PB David Hare Training College 
addressing the Seminar. 


Prof. Mrinmoy Bhattacharya, General 
p Secretary FISE addressing the 
participants. 
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PROCEEDINGS OF THE SEMINAR-CUM-WORKSHOP ON ‘QUALITY 
TEACHER EDUCATION’, held during 25th to 27th March 2007 


Delivered the inaugural speech & welcomed the guests & participants. In his inaugural 
speech he gave the outline of different criteria on whose basis different deligates would talk. He 
explained the main objectives of the seminar-cum-workshop and hoped that the seminar-cum- 
workshop would provide some new means & visions for achieving quality teacher education in 
future. 

For M. Ed. Practice teaching, Psychological test development etc. should be done. 


Presented the key note address. According to him without training teachers cannot be formed. 
Govt schools and colleges are not preferred by many people-this reason is unknown. Common 
school system is not there any more. Our education is retreating backward. Students do not have 
respect among their own peers as caste creed, poverty come into their way. In recent education 
class, religion have crept in which were not in the past. Privatisation in Education has lead to 
among students. Those who are in the lime lights of education did not have much hadache for 
the improvement of Govt. School as they know that while sending their own wards they will be 
opting for private school with well facilities. Smartness is defined well by Prof. Bhattacharya. 


He mentioned that teacher student ratio should be looked into. 


as a Chief guest. He pointed out that teachers 


Spoke on the quality of Teacher Education 1 
htage. He raised a question—Is education only 


training is not given due importance/proper weig g 
a job or service compared to lawyer, medical practitioner? 
He emphasised on Pre service training. Either all deputed or all freshers should come for 


training. Those who qualify for school job should first take the training and then go to school 
to teach. Pre service should be there and School Service commission should make it a mandatary 
that the applicants must be B. Ed trained. Project and Research work should be there in IASE. 
Teacher education has no separate entity in university Edn. Department. It is being controlled by 
education dept. But for assuring quality the departmental control should be minimised. 


Total curriculum is so limited in time that teacher tries to finish it without any scope for students. 
Spoon-feeding teaching by teachers should be stopped. Teacher should experimental on their teaching 
Methodology—How to teach Background Knowledge, Infrastructure should be there to implement 
any teaching tool. Ground reality should be visualized first. Visualization by students while teaching 
y other students should be cultivated. What is learnt can the student express in simple words? 
here is no difference between private teaching or govt. teaching, Difference lies in self innovative 


teaching. He emphasised on the concept of group learning & communication style. Learning style 


and Teaching style should be matched so that students get activated through technological tools. 
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Spoke on the very emerging issue of Sarva Siksha Abhijan and how teacher education could 
make the programme really successful. He emphasised on International commitment. The main 
concern should be quality education for all. He narated the main target of 10 year plan. He 
Simontaneously pointed the real situations of the elementary education of the country. He said 
that about 1% schools are without any roof, 18% of schools has a enough space in class romms, 
30% of Schools donot have provision of safe drinking water failities. Most of the primary schools 
have not enough class rooms as result school varandah used to fit the extra students. Though there 
is average no. of teaching post is three, only 1 post is filledup with permanent staff and others 
are temporary. Average student attendance is 72%. Midday meal is an attraction for attendance 
but just after having midday meal those who came Ist half leave the school immediately 
Particularly for lst generation learners. One important observation has found that Muslim 
minority section students are coming to school in majority at entry level which is not found in 
the other class. Another important observation is the greater attendance of girl students about 
69%. 

He pointed very briefly some basic problems relating to poor performance in Sarva Siksha 
Abhijan and designated teacher education— 


1) Lack of interest of students in studies 

2) Poor learning ability of children 

3) Poor economic condition of parents 

4) Migration of families to other places 

5) Anti behaviour of teachers not happy to the child to go to school 
6) Teaching is not done in a language which they know 

7) Students do not find the school attractive 


8) Lack of proper co-ordination between parents, teachers and VEC committee members. 
Lastly Prof. Ghosh pointed some measures to bring Qualitative Change in Teacher Education 
by giving emphasis on the unutilised man power resources in the school management system. 


Emphasised on National commitment, political will, administrative support, will of the 
people, management information system for the ensuring quality in teacher education. He told 
that education can be given in changed time according to the facility of the students. Vocation 
oriented subjects and need based subjects should be provided to the students. 

Learner controlled method of teaching is best-ie. self learning, but initially it is not possible, 


We should try for directive learning & then self learning. Open education aims at self learng 5° 
T.E. must emphasize on directive learning, 


Delivered his speech on the National Curriculum frame work 2005—Preperation of teacher 
Education (T.E.) 


mm... .-.—-— ........ í NHS 


: teachers in general college + 
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According to him Profession which is multi facet requires number of skills. Teacher must be 
oriented in a different way than NCF. in 2005. Teacher Education must have—*Conceptual, 
Competency; *Contextual competency, Curriculum competency, * Transactional competency. 
*C.T.L. *Materials. *Self managing and independent. A teacher must know the subject 
communication i.e. contextual as clarity, modulation, associated with proper gesture. He emphasised 
on the inclusion of child psychology, adult psychology conversant to recent and old theories of 
psychology According to him meitorious students make a wall between teacher and Leaners 
Meritocracy should be brou ght to the lowest level so that ordinary students are taken care of. 
Teacher should be efficient enough to transmit social thoughts, ideas and values. 


ught actions contribute to economic 


e on Independence of tho 
hools and ZPD (Zone proximal 


In his speech he gave imporatane 
trust of altinative sc 


process, globalisation of education, 
development). 


He indicated expectations th NCF-2005. (1) Clarification of status of 


s. 2) Respect to teaches educations is 
her Training College in comparison to 
ation or body to maintain standard of 
College service commissions. 


at are not reflected in 
teachers traing college 


underminded. Additional qualification is needed in Teac 
General College-Why? 3) Stat 
teachers. 4) Role of T.E. in Sc 


e Council of Teachers Educ 
hool service commission and 


In his lecture he indicated that for every stage, a teacher should have training. He stressed on 
common school system. Rote learning for examination should be stopped. Teachers should pay 
achers education. He 


respect to Ist generation learners. Plan and coordinated development of te 
emphasised on integrated approach of learning. 


o learn of knowledge, skills, attitude, judgement etc. Learning 
learning paralysis. Small repartoire used by others. Today it is not 
ment and attitude is never cultivated. Andragogy concept : Art and 
is own expenses requires mutual respect, collaboration, freedom, 
dents are of different types-one size doesnot fit all. Change from 

development of personal qualities of creativity, judgement of 
quiry and adaptable practice. Not Authority, but autonomy. 


Training means helping t 
Paradyme should not become 
initiation but initiative. Judge 
science teaching adults, has hi 
humans pleasure. Different stu 
micro to macro approach i.e. 
adaptability. Focussing on continuing en 
Emphasized on reflective model. 


Stated the following things for retaining quality in teacher educations— 

*Adopt teaching tools and techniques. *QAM (Quality Assurance Mechanism). *Legal 
accountablity. *Education should be openminded. *In higher cducation. Bridge course should be 
provided, Hidden curriculum should be stressed. Deficiency in teacher’s language should be 


avoided, Constructivism should be emphasized. Mayo’s SORE model to be followed. 
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REPORT ON GROUP ACTIVITIES, MADE BY THE 
PARTICIPANTS IN THE SEMINAR CUM-WORKSHOP ON 
QUALITY TEACHER EDUCATION. 


Title : To study the effectiveness of ICT in teaching Geometry for IX standard Students 

Need : It has been commonly observed that while tackling geometrical exercises, students by 
and large, fail to draw correct diagrams. They also fail to visualize the dimensions of the figures. 
In particular, in solid geometry the lack of spatial perception on the part of the pupils is a great | 
handicap. These difficulties to a great extent are solved by the active use of ICT. It is obvious 
that ICT is very effective in successful geometry teaching in class-room situation. Visualisation 
of the figures attracts the great attention of the students. It is, therefore, reasonable to think that 
the achievement can further be agumented by setting students using ICT, 

Hypotheses : If the students are improvised and provided experience of preparation of 
certain simple three dimensional problems by means of ICT, they will : 

i) develop on insight into the configuration of the solid geometrical bodies. 

ii) develop skill in illustrating solid figures. 

iii) The ICT will facilitate the ability to understand geomitrical figures and their ability to 
solve the problems. 


Procedure : 
Step I. The Teacher of Mathematics will scrutinize the entire syllabus in geometry alone as 


well as solid and find out the intricate, complex and crucial figures which present difficulty of 
visualisation such as 


a) Cause and its diagonals. 
b) Vertical and horizontal planes and their properties. 
c) Perpendicular and obligue lines from a point as a plane. 


Step II. A committee will be formed consisting of maths teachers, ICT professionals a few 
student and representatives who may be, members of the school, science club. 


Step III. The above committee will plan how to construct the next technique of demonstration 
and procedure of explanation will be provided to the students, 


Step X. Two periods per week will be devoted to actual construct the program. The ICT 
professional and Teachers will supervise and guide the pupils in the process of developing the 
ICT programm. i 


Collection of-the data : The evaluation will be done on the basis of actual gain in the 
categories already eumerated under the hypothesis For this purpose. i) pre-project and post- 
project data will be carefully collected through a teacher made objective test in which selecte 
test intems will be incorporated to assess the space perception of students. 


ii) Pre-project and post-project test in geometrical exercises will be given. 
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iii) Impression of the students and assessment of the teachers regarding the gain in overall 
geometrical ability will be pooled. 


Analysis of data : Comparison will be made of the preproject and past-project scores and the 
results will be subjected to statistical treatment in order to establish significence of difference. 


Necessary findings and conclusion : Necessary findings and conclsion will be drawn on the 
basis of interpretation of data. 


Objectives — (i) To examine the difference between boys & girls of grade I under Sarvo 
Shiksha Mission in acquiring the concepts of geometrical shapes. 


(ii) To explore the differences, if any, between two modes of instruction in teaching the 
concepts of geometrical shapes. 


Hypothesis—The hypotheses that will be examined are-(1) There is no gender difference in 
acquisition of concepts of geometric shapes. 


2) There is no difference between the instructional modes in teaching the concepts of 
geometric shapes. 


Method (proposed) : 

D Subjects—All pupils enrolled in class 1 shall be included and divided equally into 2 sections 
having equal no. of boys & girls each, with subjucts distributed with approximately similar 
ability levels in each group. 


Il) Instrument—One test containing 10 items shall be constructed to test the achievement of 


the concepts under study. 
III) Design—The concepts involved are basic in nature only post-test design shall be employed, 
IV) Procedure—One group of students will be taught by the teacher following the traditional 


method while simultaneously the other group will be made to perform the activities discussed 
above. After 6 periods (one period each day), the achievement test will be administered & the 


answers collected shall be marked/scored. 


Title-Experimental Research Project on Gender difference in acquiring concepts of regular 
geometrical shapes in Class I under Sarba Shiksha Mission. 
_ Title-Validity of Gender difference or different Instructional Modes in grade I boys & 
tiris under the Sarva Shiksha Mission. | 
_ The primary school curriculum under Sarba Shiksha Mission aims at developing competency 
recognizing and drawing four geometric shapes of triangle, rectangle and square & circle 
‘owards the end of grade I and the pupils are expected to do the following- (a) recognize four 
asic 2/4 dimensional shapes—circle, triangle, rectangle and squares. 
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(b) draw freehand sketches of the four shapes 


Necessity (Significance) : Years of teaching experience adhering to text book-prescribed 
treatments revealed a difference in the acquisition-level of boys and girls and the Mission 
discovered the boys out numbering the girls in acquiring the said competencies. Whether this can 
be attributed to characteristic differences in gender or can be attributed to instructional modes, 
remains an area amenable to fresh exploration. The instructional modes that may be assessed 
afresh for searcting out the roots of acquisition level differences in boys and girls are—(a) text 
book where the shapes are drawn on the board, named & pupils are asked to drawn freehand 
skeches diagram oriented teaching method, and (b) activity based mode where the shaps are 
drawn on the black board & the pupils are asked to sketch familiar objects like house, flag, ring 
etc. that seems ugly have the same shape as the ones drawn on board. The area that can be 
explored is the validity of gendger difference in differency acquisition levels and how far that 
affects the aquisition level, irrespective of instructional modes and the involvement of the pupils 
of each group, in the learning process in the classroom shall be observed and analysed. 


v) Data Analysis will be done, where the scores shall be subjected to statistical techniques 
like calculating percentages, means and standard deviations. Gender difference may be studied 
in terms of percentage difference. Conclusion will be drawn on the basis of interpreted data/data 
analisis. 


vi) Time Schedue -The 4 major phases of study are— 

(1) Preparation (grouping children, preparing teaching learning material & achievement test) 
Approx 1 week. 

2) Teaching & Testing—2 weeks (approx) 

3) Data Analysis—1 weeks (approx) 

4) Report Preparation- (3 weeks)—approx. Total duration—About 7 weeks. 


Title — Implementation of Action Research in Class room situation 


Action research is a systematic method of solving Problem or making things better, or more 
satisfactory from an unsatisfactory situation. Unless one feels that he/she is unsatisfied with the 
present situation, and wants to bring out improvement in the existing Situation, there cannot be 
any scope for improvement and there cannot be a case for action research. Action Research is 
a systematic problem solving strategy, where it enhances the effectiveness of the functionary. 
[Action Research 24 470 sare PT Tae PA, CR ot aera are Slee TAN 
feats Sas ater wae HRT FA |] 

Quality Education 44 4G Fat ZA aay State Pa TAA we TA CETA | SHAH alts lal ZA AGS 
q Sa gat arak El Sa Oia SEAS Slane ra wea! 4 
SHA MITA SINHA CCHS e SANA AE shea Pept Avo a wl A Peet a TATE 

TPS PPA STON Sri x Pe STA Tats TE MA CO Gee CHET Dials warata RI 

UBS BA! eiat (listening), FM (speaking), AF) (Reading), TIA (Writing) ATF LSRW. 
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Steps in Conducting Action Research 


dissatisfaction of a situation. 


(ali any FHA a ip dissatisfaction Crate TAN) 
(4) Define Problem. Ga TA STAT FACS AA!) 
Analysing the Problem (ai Read FACS A) 

Hypothesis ideas TPTI HARI AH ALC ARTA) 
Implementation of paln (ACH man) 
Evaluate Actions (S34 yeu) 
Reflect and understand Action. (FT 
Decision (frat |) 

Classroom Situation 

(=) wat Ta gege A SA TAREA SEA 

(a) ater da ABET SEA ATE ACA GAA TS S| 

(at) wari Ra CA CRA COAT ara TST cora SA SAR CRT SINT 


Te eae gn waa we eon em SES TTT 


(6) ajaja SCA PTT HA PATA ceta CATS owe SEA examples -..- 
ofa aA Per OF HOE! (9 aa 


(5) ATEA ARCA a eran CHER ona © RETRY TT 
enn © aria te) SATE ANTENA 


& Earth Science Group 


Action Research 
Chalk & Talk Methed 


Science 


Activity centric method vs 


Necessity/Significance 
1) To make the teaching learning process more effective 
DH i ue $ » interesting & motivating 
3) To encourage the inherent thought process of the learners. 
Objective 


ove two methods. 
thod for teaching certain topics in Science & 


1. To compare the ab 
& concrete activity me 


2) To devise a proper 


Social sciences. 
3) To compare the performance of the learners under 


the above two groups. 


Hypothesis 
tudents are naturally drawn towards the activity—I centric method 


The s 


An IASE Publication Vol-Il 


Study Area 
The Beagali medium students of VIII standard of W.B. under WBBSE. 
Sample 


4 schools each from urban & rural W.B. out of which 2 girls Schools & 2 boys’ Schools were 
taken up as sample. 


Design—2 groups. formed—Group A & B. 


1) Group A of class VIII will be tought 2 topics for 7 days by activity-centric method & Group 
B by the chalk & talk method for another 7 days. 

2) Then the B Group. will be taught another 2 topics for 7 days by activity centeric method 
Group. A by the chalk & talk method for 7 days taking same 2 topics respectively. 


Collection of data 


A lessons ref. test will be given to both the groups at the end & the score will be converted 
to standard score for comparison. 


Teaching behaviour of the teachers etc. 
Application of AR. 


a) Teaching Methods. 

b) Learning strategy (AR on indiscriminate use of letter cases in a word or a sentence by 
students. 

c) Evaluation Procedure—awarding letter grade & numerical score on the achievement of 
the students. 

d) Value + attitude development. 

e) School Administration & dispelling superstition 

For further studies 

Self learning material Awarness package. 


Basic Consideration of Co-Planning 
Development consideration while considering curriculum expenses factors related to the 
gradual + segential growth + dev of children (Infanny to adolescence) are considered 
1) Development consideration on a) Physical development with respect to health status, 
physical abnormality, moral skill, 
b) Emotational development with respect to worry + phobia anxiety, emotional, demand 
associative with development stage. 


LSE _—_— BD 
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a) Curiculum frame work & certification. 


i) The teacher education curriculum should be founded on the basis of teaching competencies 


of secondary school teachers. 
ii) To identify the competencies with the help of- 


b) Job analysis—There are 3 types of analysis— 


i) Discrepency analysis 
ii) Teacher analysis—What are the exact role of the teachers? Teaching elements, structuring 


elements. 
content analysis, content element 


ly pedagogical analysis, 
uld be framed by quality experts 


iii) Conceptual analysis—Former 
where vertical, horizontal structure can be done. Curriculum sho 
and their content activity analysis can be done. The prominent and experienced teachers can be 
taken, One such example that came up was introduction of “Yoga? as a component of Health 


education and also be a de-stressors. 


The Second issues was certification 


y the University, but the group come up with a stand that 


like IMA/CAPS and other should be formulated, which 
A system of SBTA can be 


As of now certificates are earnded b 
a ‘State Board of Teacher Education’ 
control the system of certificate completion 
introduced for the awarding of certificate an 


proession registration. 
d recognisation from the SBTA. 
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1. Prof. Dr. Mrinmay Bhattacharya—Ex-Secretary FIST, AIFUCTD 

2. Prof. Sakti Pada Patra—Officer-In-Charge, Govt. Teachers’ Training College. Malda 
3. Prof. Dr. Rathindranath De—Director, SCERT 

4. Prof. Dr. Joyti Bhusan Datta-Ex. Prof. David Hare Training College. 

5. Prof. Dr. Kamal Krishna De-Ex. Principal, David Hare Training College. 

6. Prof. Bimal Chandra Das—David Hare Training College. 


7. Prof. Dr. Subhas Chandra Chakraborty—Prof. NSOU, IASE, David Hare Training College. 


8. Prof. Tapas Mitra—Officer-in-Charge, Inst. of Education (P.G.) for Women Chandan Nagar. 
9. Prof. Dr. Ujjal Basu-President, West Bengal Board of Secondary Education 


10. Prof. Dr. Pranab Kumar Chakraborty-Former Head of Education. Department., 
University of Calcutta. 


11. Prof. Sanat Kumar Ghosh-R.B.U. Education. Department. Rabindra Bharati University. 
12. Prof. Kalyan Kumar Dutta—Jadavpur University, Education of Technology Department. 
13. Prof. Debaprasad Bondy ARMS Maulan Azed College, Institute of Edu. 

14. Prof. Dr. Mili Das-Institute of Education for Women, Hastings House, Alipore. 

15. Prof. Mita Benerjee—Head of the Dept. of Education, University of Calcutta. 

16. Prof. Satyabrata Duttachowdhury—Govt. Teachers Training College, Hoogly. 

17. Prof. Dr. Harendra Nath Bhattacharya-H. O. D. of Geology, Presidency College. 


18. Prof. Dr. Amarnath Ghosh—David Hare Training College, 
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Name of Institutions 


Nandalal Ghosh B.T. College 


ie Surapati Pramanik 

2. | Dr. Subhas Chandra Chakraborty| IASE, David Hare Training College. 

J Subrata Purkait V.T.T. College 

4, | Kuheli Mukherjee Sakhawat Memorial Govt. Girls High School 

5. | Dr. Subir Nag St, Xavies College 

6. | Pradip Kr. Mahato Birla Institute of Science & Technology 

7. | Tanuranjan Maity Kolia Amir Ali High School 
Nabagram-Sibpur, Howrah 

8. Mr. Paushlee Datta Union Christian Traning College, 
Berhampore, Murshibad 

9. | Dr. Tapan Kumar Mondal Panskura Banamali College, Panskura 

10. | Sugata Sen Panskura Banamali College, Panskura 

11. | Dr. Asima Chakraborti Jadavpur Vidyapith College of Education, J.U. 

12. | Dr. Pulakesh Bera Panskura Banamali College 

13. | Dr. Sujata Raha Institute of Education of Women, Hastings House 

14. | Dr. Apurba Krishna Datta Raiganj B. Ed. College, P.O. Karnazora 
Dist-Uttar Dinajpur 

15. | Dr. Subhendu Bhusan Modak A. C. Training College, Jalpaiguri 

16. | Soumen Prasad Mandal Govt. Training College, Hooghly 

17. | Dr. Sanjiban Sengupta Govt. Training College, Hooghly 

18. | Piku Chowdhury Satyapriya Roy College of Education. 
(Formaly All Bengal Teachers’ Training College) 
Kolkata-19 

20. | Dr. Shyamal Kr. Biswas S.T.T. College, Purulia 

21. | Bimal Chandra Das DHTC 

22, | Dr. Pratap Kumar Jana Govt. College of Education 
Banipur, N.-24 Pgs. 

23. | Dr. Indradip Ghosh Union Christian College, Berhampore 

24, | Swadhin Sarkar Krishnagar B. Ed. College 
Krishnanagar, Nadia 

25. | Dr. Swati Goswami G.C.M. College of Education 

26. | Dr. Nikhil Kumar Datta Nandalal Ghosh B.T. College 


Panpur, North 24 Pgs. 

—Do- 
Institute of Education for women, Hastings Howrah 
Dept. of Education Rabindra Bharati University 


29, | Dr. Sanat Kr. Ghosh 
-eT 


27. \ Dr. Chaitanya Mondal 
28. | Rajyasri Roy 


Sagar Mondal 
Somnath Manna 

Kartick Chandra Pramanik 
Dr. Mrityunjoy Adhikary 
Sakti Pada Patra 

Dr. Bibhaskanti Mondal 
Gopal Prasad Mondal 
Sarindharee Sen 

Ahana Chakraborty 

Sonia Chattopadhyay 

U. K. Mukhopadhyay 


Arun Kr. Mondal 
Asis Kumar Dandipat 
Tapas Kumar Mitra 
Dr. Gautam Das 
Arun Kumar Barai 
Sk. Mukleswar Rahaman 
Satyabrata Datta 

Soma Basu 

Sh. Deo Krishna Jhą 
Sumantra Chakravarty 
Rathindra Nath De 

Nina Nandi 

Mili Das 

Debabrata Mondal 

Arun Roy 

Arun Kumar Sarkar 
Kausik Chatterjee 
Jarendra Nath Bhattachrya 
Syamal Kumar Basak 
Nilay Ray 

Madan Mohan Ghosh 

J.B. Datta 

Dr. Kumar Viswabandhu 
Partha Chattopadhyay 
Bharati Bhattacharya 
Jayasri Banerjee 
Pradip Ghatak 
Nagarjun Bharadwaj 
Ujjal Mukar Mukherjee 
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Name of Institutions 


Govt. Trg. College, Hooghly 
—Do- 

Yogoda Satsanga Mahavidyalay Palpara, Midnapur 

N.B.S. Mahavidyalaya, Bishnupur, Bankura 


Govt. Teachers’ Trg. College, Malda 


Y.S. Palpara College 
Govt. College of Education, Baruipur, 24 Pgs. (N) 
Shyamaprasad College 
—Do- 
Kendriya vidyalaya, Ballyganj, Mitary Camp 
Sovayatan Sikshan Mahavieyalaya 
Jhargram, Paschim Midnapur 
Ukta-Pichkari High School, Burdwan 
V.T.T. College, Midnapur 
Institute of Education for women, Chandennagore 
—Do- 
Siliguri B. Ed. College 
Harinbari Y.A. Sikshyatan, Sagar, South 24 Pgs 
Govt. Training College, Hooghly 
Scottish Church College, Kol 
K.V. Ballygange 
Govt. Training College, Malda 
Director SCERT 
Hestings House 
—Do- 
Member W.B.G.C.T.A. 
EC Member W.B.G.C.T.A. 
Chorchita Choreswar High School 
Satyapriya Roy College Education 
Presidency College 
—Do- 
A.B.N. Seal College 


David Hare Training College. 

David Hare Training College. 

David Hare Training College. 

David Hare Training College. 

N. Soci 

David Hare Training College. 
— Do — 
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Dr. Bishnupada Bera 
R. N. Karmakar 
Purnendu Acharya 
Dr. Subhas Bhat 
Nandi Niyogi 

P. K. Chakrabarti 
Dr. Tapan Bhowmick 
Anil Kumar Das 

Dr. Mita Banerjee 
Apurba Kr. Biswas 
Santoshi Halder 
Swati: Sarkar 

Deba Prasad Banerjee 
Ujjal Bose 
Malayendu Dinda 
Ajit Kumar Gunin 
Pranab Ganguly 
Amita Roy 

Dr. Supatra Sen 
Khalid Hossain 
Debasish Maitra 
Arunabha Chatterjee 


Pijush Kanti Tripathi 
Baishali Basu 
Soma Dutta 

Alok Bhakta 
Arunava Samanta 
Trisha Banerjee 


Amal Sankar Mukherjee 


Kaberi Kr. Maity 
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Radha Krishna Ghosh 


Name of the Students (M. Ed.) 


Name of Institutions 


David Hare Training College. 

— Do— 

Reader David Hare Training College. ` 

— Do— i 

— Do — 

Sevayatan Sikshok Sikshan, Mahavidyalaya, Jhargram 


Department of Education, Calcutta University 


David Hare Training College. 
Department of Education, Calcutta University 

David Hare Training College. 

St. Xavier’s College 

Moulana Azad College 

President West Bengal Board of Secondary Education. 
R.K.M. Brachmanandra College of Education, Rahara 
Biplabi Kudirampur G.S.EP School 

Govt. Trg. College, Hooghly 
Uluberia College, Howrah 
Uluberia College, Howrah 
Beniapukar Primary School 
Goenka College of Commerce. 
Presidency College 


Name of the Students (M. Ed.) 


; Swapan Kr. Maity 
10. Papiya Sar. 

11. Debabrata Naskar 
12. Surranghu Sikhar Saha 
13. Mousumi Chatter 

14. Lina Sarkar 

15. Srikanya Mazumder 
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From 25th to 27th, March, 2007 


The following are the sub-committee and the names of the members parforming the duties 
in connection with the Seminar-cum—Workshop on Quality Teacher Education organized by 
IASE to be held on & from 25th to 27th March, 2007) 


Prof. Ujjal Kr. Mukherjee 


Prof. Kummar Biswabandhu 


Prof. Purnendu Acharya 
Sri. Chinmoy Ray 

Sri. Swaroop Maiti 

Sri. Alok Bhakta 

Sri. Arunava Samanta 
Sri. Barun Mukherjee 
Sri. Brindaban Manna 


Prof. Bishnupada Bera 
Prof. Ujjal Kr. Mukheree 
Prof. Bharati Bhattacharya 
Smt. Sreekanya Majumdar 
Smt. Soma Dutta 

Sri. Subhranshu Saha 

Sri. Debasis Kar 

Sri. Subtro Mukherjee 
Sri. Sekhar Bhattacharyya 
Sri. Jahar Ghorai 

Sib Sankar Das 

Barun Mukherjee 
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Prof. Jayashree Banerjee 
Smt. Mousumi Chatterjee 
Smt. Chaitali Kundu 

Sri, Subrata Banerjee 

Sri. Goutam Pal 


Sri. Pir Mahammad 


Prof, Nagarjun Bharadwaj 


Prof. Purnendu Acharya 

Prof, Subhas Bhat 

Sri. Pijush Tripathi 

Sri, Amal Shankar Mukherjee 
Sri. Satyajit Chakroborty 

Sri. Anup Kanti Guha 


Sri. Surendra Kumar Nayak 


Prof. Subhas Bhat 


Smt. Baishali Basu 

Smt. Paramita Dasharma 
Smt. Lina Sarkar 

Smt. Trisha Banerjee 
Sri. Rathin Ganguly 

Sri. Asit Bera 

Sri. Sovan Kr. Basu 


Sri. Arghya Bose 


Dr. R. N. Karmakar 


Prof. Ahana Bera 


Smt. Kebari Barui 
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Smt. Papiya Sar 
Sri. Debabrata Naskar 
Smt. Chaitali Kundu 


Smt. Mousumi Chatterjee 


Prof. A. K. Mahapatra 
Prof. Ahana Bera 


Sri. Pijush Tripathi 
Smt. Kaberi Barui 
Smt. Baishali Basu 


Sri. Biswanath Sen. 


Sri. Subtra Mukherjee 
Sri. Bhaskar Bhutia 
Sri. Sushil Haldar 
Sri. Sunil Banik 


Sri. Mtadin prasad Rangara 
Sri. Rabin Banik 

Sri. Dhananjoy Santra 

Sri. Rabindra Nath Das 
Sri. Biswanath Soren 


Sri. Dhirendranath Jana 


Sm. Anup Kr. Guha 
A. V. aids materials : Sri. Surendra Kr. Nayak 


Prof. Sudarsan Roychaudhury addressing the participants. 


